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 PREPARE 

Short term (term1) 

 Increased student 

engagement & confidence in 
reading – markers of ‘word 

consciousness’ in pupil talk. 

 Slowly developing 
vocabulary: tier 2 & 3 – 

evident in quizzing, pupil talk 
& extended writing.  
 

Medium term (term 2) 

 Improved student 

motivation when reading 

challenging texts. 

 Pupils exhibit independent 

use of word learning 
strategies when reading. 

 Increasing vocabulary 

development – evident in 
quizzing, pupil talk, 

extended writing & reading 
comprehension exam 

(inferencing questions). 

  
Long term (year 2) 

 Pupils consistently exhibit 
independent word learning 

strategies to comprehend 
complex reading. 

 % improvement in KS2 

reading test (QLA of 
inference questions in 

particular) 
 % improvement in ‘expected 

standard’ and ‘greater 
depth’ in writing at KS2. 
 

 

Short term 

Reach:  

 Email communications are generating questions and 
interest from staff e.g. email replies; sharing resources 
etc.  

 All staff able to identify vocabulary demand in reading. 
 All staff complete vocabulary CPD activities.  

 
Acceptability: 

 Majority of staff experience a growing confidence in 
preparing for vocabulary instruction and can draw on a 
range of practical strategies to support it.  

Fidelity:  

 Staff demonstrate an understanding of vocabulary 
instruction theory and principles.  

 Staff are aware of & understand the vocabulary demands 
and begin to identify ‘keystone vocabulary’ in SOL.  

 
Medium term  

Fidelity: 

 Staff explicitly identify keystone vocabulary in planning.  
 By term 2, vocabulary instruction emerges in daily 

lessons using a consistent format.  

 Staff are able to adapt future planning to address 
vocabulary based on assessment of it (currently exploring 
an assessment model that does not add to workload).  

 Staff are able to create resources using a consistent 
format to explicitly teach vocabulary in their lessons.  

 Signs of improving quality of teaching and consistency 
Reach: 

 Staff begin to use a range of practical strategies for 
teaching vocabulary in lessons. 

 Vocabulary becomes an integral aspect of SOL.  

 School leaders include vocabulary planning (project) on 
all school improvement planning. 

 

 

Communication: Term 1 and Term 2 – 

fortnightly quick email communication 

to staff to begin building interest in 

vocabulary project and explicit 

instruction. Maintain interest in the 

project by adding to emails stories and 

photos from lesson drop ins.  

Email 1: Why are words powerful? 95%; 

Email 2: ‘Windmill’ and ‘Dodo’ texts; 

Email 3: OFSTED focus on vocabulary; 

Email 4: Misconceptions around vocab; 

Email 5: Share OUP ‘Word gap’ report; 

Email 6: Successes at our school. 

Communications link to CPD sessions.  

Training:  Consistent, iterative training 

over the course of two academic years, 
followed up by phase curriculum 
planning time and follow-up tasks. 
Minimum of six sessions of dedicated 
CPD time between now and Xmas 2020. 
CPD plan agreed with Headteacher 
(Support resources: PPTs for session 1, 2 
and 3 
 
Monitoring: Planning materials and 
implementation plan. Project lead to 
undertake celebratory lesson drop ins to 

share best practice. Drop ins integrated 
into SLT school improvement planning. 
SOL to make evident ‘keystone’ 
vocabulary; monitoring of project 
implementation plan.  
 
Tools: Simple A4 guide to the project; 

CPD PPTs x3; SEEC model – including 

template to use in CPD; school portal to 

keep/share all resources; resources 

attached to email communications.  

 

 

 

 

Active ingredients 1 

A ‘research reading community’ to help 

understand the issue with vocabulary 

and to offer teaching strategies (ring-

fenced in CPD time). 

Active ingredients 2 

The SEEC model is used to introduce new 

vocabulary: Select; Explain; Explore; 

Consolidate. Supported by ABC feedback 

to scaffold talk and promote use of 

academic language.  

Active ingredients 3 

‘Word detectives’ approaches is 

integrated into year 4, 5 and 6 to 

encourage ‘word consciousness’. 

‘Detective book marks’ are used to offer 

a visible tool to track 

tricky/interesting/powerful vocabulary.  

Active ingredients 4 

Curriculum planning in CPD time 

(adapting current provision): staff review 

Schemes of Learning (SOL), then identify 

valuable Tier 3 and Tier 2 words for 

explicit instruction – ‘keystone 

vocabulary’ – involving opportunities to 

practise them and develop confidence.  

 

 

Identified school issues 

There is an increased reading 

comprehension demand in the 

curriculum, particularly at KS2. 

Teachers haven’t co constructed 

the curriculum, nor is there an 

explicit approach to the teaching 

of ‘reading to learn’, and so 

approaches to accessing 

challenging academic reading are 

inconsistent. There is a variable 

understanding of the importance 

of ‘vocabulary gaps’, and there is 

no planning to address this issue.  

Learner behaviours 

Pupils lack the required academic 

vocabulary (Tier 2 and Tier 3) to 

successfully access the curriculum 

and to ‘read to learn’ in KS2. A 

deficit in word knowledge 

matches an issue with a lack of 

background knowledge. The KS2 

reading assessment reveals that 

pupils do not have the word 

depth to make multiple 

inferences. In pupils’ writing, one 

of the factors that means that 

pupils do not attain greater depth 

is a lack of sophisticated 

vocabulary. A limited vocabulary 

is evident in classroom talk.   
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DESCRIPTION  

IMPLEMENTATION 

ACTIVITIES  
IMPLEMENTATION OUTCOMES STUDENT OUTCOMES 

Create a clear implementation plan, judge the readiness of the 

school to deliver that plan, then prepare staff and resources.   
 


