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Chairman’s introduction
I am delighted to introduce this ninth annual report of the Education Endowment Foundation (EEF) covering the progress we have
made in the 12 months, from September 2019 to August 2020.

Chairman’s introduction

It has been a year like no other any of us have known. The Covid-19 pandemic has impacted every area of life and the implications for
young people’s education have been especially concerning, with schools closed to most pupils for almost six months.

Chief Executive’s report

The EEF’s response to Covid-19

Generating evidence of what works
to improve teaching and learning

The EEF was quick to highlight the risks of the
disadvantage gap widening as a direct result. We were
also quick to propose evidence-based measures to
support learners’ educational recovery.
Notably, the idea for a National Tutoring Programme
– developed in partnership with the Sutton Trust,
Impetus and other charity partners – was taken up by
the UK Government and formed the centrepiece of its
Covid-19 educational response. As a result, the EEF is
taking a leading role in ensuring high-quality tuition is
made available to schools in every part of the country
and targeted to disadvantaged students.

While Covid-19 dominated the year, the EEF’s ongoing work to generate practical
evidence to support schools in closing the disadvantage gap did not stop.

The EEF’s Covid-19 response

Work continues to build on the success of the Teaching and Learning Toolkit, our
accessible summary of educational research used by two-thirds of all schools.
It will be re-launched in 2021 following extensive work. It will be a world-first
comprehensive, reliable and credible repository of educational research evidence,
akin to the Cochrane Library in medical practice.

Generating Evidence

The EEF’s growing number of Guidance Reports enable us to deep-dive further,
offering clear and actionable recommendations on a range of high-priority issues,
accompanied by supporting resources to help schools implement them. This year
we published two new reports – Special Educational Needs in Mainstream Schools
and Improving Mathematics in the Early Years and Key Stage 1 – and an update to
our highly successful A School’s Guide to Implementation.

In addition, the EEF has also worked with the
Department for Education to help scale up of one
our Promising Projects, the Nuffield Early Language
Intervention (NELI), probably the best-evidenced early
language programme in the world. As a result, it has
been made available in 2020-21 at no cost to all
primary schools in England.

Our efforts to build on the educational evidence base by funding new trials of
high-potential programmes have necessarily been paused as a result of Covid-19.
Nonetheless, the past year has seen a significant EEF milestone passed, with the
publication in January 2020 of the evaluation of our 100th randomised controlled
trial (RCT). To put this in its proper perspective, the EEF has commissioned at least
15% of all known educational trials conducted globally.

This work is expected directly to support the learning
of well over 300,000 children and young people. It is
a deeply impressive achievement, and I want to pay
tribute to the whole EEF team for its work this past
year. Though I know I speak for all of them when I say
we are acutely aware that it is just a start, given the
extent of the disruption to learning.

That such a remarkable achievement has been possible is thanks to the more than
14,000 schools, nurseries and colleges which have volunteered to take part in an
EEF trial; as well, of course, as our panel of independent evaluators and many EEF
co-funding partners.
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Chairman’s introduction
Using evidence to achieve the maximum
possible benefit for young people
Valuable as the EEF’s work to generate evidence is,
we know it is not enough by itself. We need to make
sure teachers and other practitioners are able to act on
this evidence, and that it benefits particularly the most
disadvantaged children and young people.
This will be particularly crucial as schools embark on
sustained educational recovery following the past year’s
Covid-19 disruption. The EEF is committed to scaling
evidence-based programmes that have been shown to
improve student outcomes – our Promising Projects –
while also empowering evidence-informed and school-led
continual professional development focused on closing the
attainment gap.
This latter work is being led by our national network
of Research Schools, often in partnership with local
and national partners. They are delivering evidence-led
professional development by teachers, for teachers, based
on EEF evidence and quality-assured by us, and prioritising
support for schools in areas of disadvantage.
They engaged with 3,159 schools across England – onein-seven schools – to promote and exemplify the use of
evidence-based approaches to teaching and learning.
During such a disrupted year this speaks volumes, both for
their commitment as well as their reputation with their peers.
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Finally
The EEF’s work has never been more important.
The consequences of Covid-19 will reverberate for a
long time to come and be felt most harshly by young
people in our most disadvantaged communities.
However, the past year has also showcased the
creativity, commitment and professionalism of the
teaching profession and highlighted the role of
schools as pivotal in our communities. With the right,
sustained support – rooted in evidence and inspired
by collective determination – we can maintain our
vital endeavour to support young people’s learning
and life chances.
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Our hope is that all this guidance will support
consistently excellent, evidence-informed literacy
provision for children throughout their time in school
and whatever their background.
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Chief Executive’s report
Putting evidence at the centre of
Covid-19 educational recovery

Proving the concept: national online
tuition pilot

Given the analysis of the scale of likely gap growth and
learning loss for socially disadvantaged students over the
lockdown period, our early focus was also on support for
these students on their return to school.

The EEF’s immediate response was to launch a National
Online Tuition Pilot, developed at pace and in partnership
with three other charities, and supported by philanthropic
funding. This reached over 1,600 pupils from 70 schools
between June-August 2020.

Our attention turned straight away to the potential of
high-quality tutoring to provide additional support for
pupils: online, during the period of school closures; faceto-face, as schools re-opened.
The evidence synthesis in the EEF Toolkit is clear: oneto-one and small-group tuition are both rated as costeffective methods of supporting disadvantaged students’
learning, boosting pupils’ progress by up to +5 months.
Randomised controlled trials funded by the EEF have
also found positive effects for a range of tuition models.
However, access to tutoring disproportionately benefits
the better-off.
Here, then, was an opportunity for the EEF to disrupt
the cycle of disadvantage which deepens educational
inequalities, as well as providing a trail-blazing response
to learning loss during the pandemic. Our goal was to
ensure that high-quality tuition could be made available
to schools in every part of the country, and targeted to
disadvantaged students.

As well as establishing the feasibility of delivering
online quality tutoring for disadvantaged students, the
independent evaluation we funded also found it was
welcomed by students; the overwhelming majority (87%)
said that, if they had the opportunity, they would like to
carry on with their tutoring.

Scaling up the approach: National
Tutoring Programme
Our sector-led initiative sparked the interest of the UK’s
Department for Education. We submitted proposals to
them for the benefits of a national, high-quality, face-toface tutoring programme targeting disadvantaged pupils.
Following many weeks of intense discussions, our work
culminated in the Prime Minister announcing in June
2020 the Government was setting up the National
Tutoring Programme (NTP) to support schools in
providing a sustained response to Covid-19.
The EEF – again with the support of our charity partners
– has taken the lead in setting up the NTP operation
from scratch. Working with tutoring organisations across
the country, our aim in the 2020-21 academic year is to
provide 250,000 students with added support in their
learning.
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Chairman’s introduction
The EEF has commissioned an independent evaluation
of this work to assess the impact on pupil attainment, as
well as to explore the experiences of schools, tutors and
pupils in order to improve delivery of high-quality tuition,
and help schools to better target and engage pupils who
would benefit from tutoring.
Meanwhile, we worked with government to develop the
NTP early years pillar – the Nuffield Early Language
Intervention (NELI), an EEF Promising Project – into
a fully-funded national roll-out. This is being delivered
completely free of charge to 4-5 year-olds in thousands
of primary schools this year, with the offer having
been extended owing to demand. As a result, NELI
is supporting children struggling with early language
development in 40 per cent of reception classes across
the country.
We are enormously proud of these evidence-led
responses to supporting pupils – especially sociallydisadvantaged children – during the COVID-19
pandemic. Though an emergency response to Covid-19,
our hope is that the National Tutoring Programme may
become a key instrument of a long-term, system-wide
approach to tackling educational inequality, ensuring
that – for the first time – every school in the country has
access to high-quality tutoring.
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Chief Executive’s report
Evidence to support schools with Covid-19
education recovery

Finally
My aim when I took up leadership of the EEF in January
2020 was to build on our world-leading reputation for
generating and mobilising educational research, while
sharpening our focus on working with schools, nurseries
and colleges on the most effective educational means
to break the link between family income and educational
achievement.

Tutoring is of course only one in many necessary means of
support for students in the coming year. Moreover, it will only
be effective as a supplement to great teaching, which is the
most important lever schools have to improve outcomes for
their pupils.
This was true before Covid-19 and it will continue to be vital.
It is a point emphasised in our new School Improvement
Planning resources designed to aid teachers and senior leaders
in navigating these unchartered waters. Practical assistance will
be on hand through the national network of Research Schools
the EEF funds to help other schools in their area use evidence
more effectively through training, resources and partnerships.

Looking back, it feels to me that we’ve taken strides
towards delivering on that ambition – both despite and
because of this year’s challenges.
And it has only been possible thanks to the hard work
of my colleagues and the immense support we are able
to draw on from the EEF’s networks. Our grantees and
evaluators. The teachers and senior leaders we work
with. Our funding partners in the UK and internationally.
And the many, many others who share our mission
of creating an evidence-informed education system
capable of challenging the disadvantage gap. Thank you
to you all.

We know there are no quick fixes to addressing the impact of
Covid-19 on children’s learning. But teachers, school leaders,
parents and pupils have already displayed levels of dedication
and resilience that inspire hope.
We have an opportunity to ensure they have the researchinformed support they need, and targeted especially to the
young people who need it most. For our part, the EEF is
continuing to invest in trialling high-potential programmes and
approaches with the ambition of scaling up the most impactful.
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Our portfolio of 76 active projects has been significantly
disrupted by Covid-19. We have worked closely throughout
this period – with our grantees, evaluators and, of course,
those schools, nurseries and colleges which volunteered to
participate – to try and ensure as many projects as possible
are able to proceed where we think useful findings can still be
generated, or where we have made commitments to schools,
pupils and their parents. I am deeply appreciative of the efforts
of all concerned to ensure that we continue to learn from what
has (or hasn’t) worked in the classroom; such evidence will
help all of us in the next phase of educational recovery.

Professor Becky Francis
Chief Executive Officer,
Education Endowment Foundation
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Total EEF leverage and reach

£275.2m

Chairman’s introduction

+

total EEF leverage and reach

+ National
Tutoring
Programme***
£353m
+ Direct
leverage of
Government
funds**

714286

428571

142857

857143

+ Fundraising
to date
Founding
government
grant (to be
committed
2011-26)

£125m

+ Investment
income to date

£200.2m

£165m

£35.2m

+ Additional
Government
grants*

+ International
partnerships
£364.4m
£11.4m

+ EEF regional
delivery
partnerships
£373.9m
£9.5m

+ Research
School income
£375.6m
£1.7m

+ EEFinfluenced
SSIF funding****
£400.2m
£24.6m

£82.8m
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£270.2m
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£51.8m

£218.4m

Partnerships

£18.2m

International

£40m

Finance

571429

Communications

285714
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000000
EEF-run work

EEF-managed work

EEF-influenced work

Comprising:
* Comprising: £10m Dept for Education (DfE) co-funding for ‘Literacy Transition Catch Up’ round; £3.4m DfE co-funding for ‘Improving the Home Learning Environment’ round; £2.5m DfE co-funding for ‘Early Years: professional development and leadership’
round; £1m for Research Use round; £1m for Character round; £271k DfE funding to deliver the EEF-evaluated Early Years Foundation Stage Profile pilot.
** Comprising: £1m DfE funding for EEF Research Schools in the Opportunity Areas; £2.3m DfE funding for EEF-evaluated projects delivered as part of its Teaching and Leadership Innovation Fund (TLIF); £2.5m DfE funding to deliver the British Council’s
international exchange programme, with EEF overseeing the independent evaluation; £20m DfE funding to deliver the EEF-evaluated ‘Post-16 Maths Premium’ project; £26m DfE funding for the scale-up of EEF-evaluated ‘Magic Breakfast’ project.
*** Comprising: £76.1m DfE grant variation to the EEF to run NTP Tuition Partners; £6.6m for scaled up delivery of the Nuffield Early Language Intervention (NELI).
**** Comprising: 44% of the £56m successful DfE-funded Strategic School Improvement Fund bids cited EEF-funded projects and EEF guidance reports in their applications.
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Get involved
Apply for EEF funding

Sign up for EEF trials

Sign up for EEF News Alerts

The EEF’s grant-funding supports the evaluation of
projects aiming to improve the attainment or directly
related outcomes of disadvantaged children and
young people aged 3-18.

More than 14,000 schools, nurseries and colleges have
so far got involved in an EEF-funded trial of projects
aiming to boost the attainment of disadvantaged children
and young people - that's more than half of all schools
across England.

The EEF’s monthly emails update 38,000+ subscribers
with all our news, including our latest grants, the
publication of evaluation reports of EEF-funded projects,
and other resources.

Once the EEF has approved funding for new projects,
our grantees begin recruiting schools, nurseries and
colleges to take part. You can read about those currently
looking for volunteers on the 'Now recruiting!' section of
our website. Each project has contact details so you can
register your organisation’s interest directly.

Support Us

We are always on the look-out for those with
high-potential ideas now keen to test their impact
through robust, independent evaluations. Those
found to be both effective and cost-effective, we
will then scale up so that the maximum number of
learners can benefit.
Since 2011, the EEF has committed £120 million to
fund 190 projects reaching over 1.2 million children
and young people.
If you’re thinking of applying please read our Funding
FAQs and look at some of the projects we have
already funded.

Not only will your setting benefit from the opportunity
to trial a high-potential project, but you will also be
contributing to important research which will help
colleagues across the education sector.
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The EEF aims to work in partnership with funders who
share our commitment to offering the best possible
educational opportunities to children and young people
from disadvantaged backgrounds. Since 2011, more
than £35 million has been gifted and pledged by a range
of organisations to help extend the reach of work the
EEF is funding. If you are interested in partnering with the
EEF, please do get in touch.

The EEF’s Covid-19 response
Generating Evidence
Using Evidence
Partnerships

Follow the EEF…
On Twitter @EducEndowFoundn
By liking Facebook.com/EducEndowFoundn

International
Finance

By subscribing to our YouTube channel
By connecting on LinkedIn

Communications
About us
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The EEF’s Covid-19 response: supporting teachers and families through the pandemic
The impact of the Covid-19 pandemic on the education of children and young people dominated the EEF’s work from March
2020. In this special section, we take a month-by-month look at how we responded in our continuing efforts to support
teachers and families through the crisis…

Chairman’s introduction
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March

23

Schools, nurseries and colleges
are closed to most pupils.
EEF sets out two-stage approach:
supporting schools to help
disadvantaged young people to
learn at home during ‘lockdown’;
supporting schools to close
learning gaps once schools are
fully re-opened.

The EEF’s Covid-19 response

April

22
EEF publishes ‘Best evidence
on supporting students to
learn remotely’.
We also publish a package of
evidence-based resources to
support schools and parents
make the most of home
learning opportunities.

Generating Evidence

June

3

EEF launches new online
tuition pilot to support 1,600
disadvantaged pupils over
the summer.
We also publish our ‘Best
evidence on the impact
of school closures on the
attainment gap’ - this
suggests that a decade’s
progress in closing the gap
will be at least reversed.
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Using Evidence

June

18
UK government
announces a £350m
National Tutoring
Programme, created
through a collaboration
between the EEF and
our charity partners, with
support from KPMG
Foundation.

August

18

UK government announces
EEF Promising Project, the
Nuffield Early Language
Intervention, to be made
available to state-funded
primary schools at no cost.
EEF publishes our ‘Guide
to Supporting School
Planning, 2020-21’,
developed in partnership
with expert school leaders
from across the country.
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The EEF’s Covid-19 response: supporting teachers and families through the pandemic
Closure of schools, nurseries and colleges to most pupils

March

On 18 March 2020, the UK government announced the closure of schools,
colleges and nurseries until further notice, except for children of key workers and
vulnerable children, in order to help stop the spread of the Covid-19 pandemic.
“The challenges we face today are truly unprecedented. In closing schools,
the government has – quite rightly – taken drastic steps to control the
epidemic. It is not a decision that will have been taken lightly.
“But it is one that will have a particularly significant impact on low income
children and young people, both in terms of their attainment and in
accessing the wider support that schools provide.
The resilience of our teachers and schools never fails to inspire me. But it
is only through a collective effort that we can and will get through these
uncertain months.”
Sir Peter Lampl, the EEF’s Chair
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On 20 March, the EEF’s chief executive, Prof. Becky Francis, published an article
in Tes. This highlighted the likely disproportionate impact of school closures on the
most socio-economically disadvantaged and committed the EEF to:
•

doing all in our power to mitigate the impact during closures, and

•

supporting teachers to offer added support to children and young people
once they returned.
“I know that school leaders are rightly and commendably prioritising the wellbeing of their students and staff and ensuring – to the best
extent that they can – that learning continues. But let us be clear: we know that children learn less when they are not in school. … The
attainment gap will almost certainly widen …
‘Over the coming days and weeks, the EEF will be prioritising our work to assemble as many practical tools and resources as we can to
support schools …
‘Finally – and hard as it is in the eye of the storm to think longer term – we will be working across the system to build the evidence for
how to best help pupils to bounce back when schools open again. Catch-up teaching targeted especially at those who have fallen furthest
behind during this period will be essential.”
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The EEF’s Covid-19 response: supporting teachers and families through the pandemic
EEF Charity Appeal with Sunday Times re-opens

March

Chairman’s introduction

On 21 March, the EEF and The Sunday Times re-opened their charity appeal
to support schools serving disadvantaged communities. The money raised has
supported charities and schools in their efforts to get the best help to those who
needed it most during the pandemic:
•

Working to ensure no child goes hungry.

•

Providing practical guidance and resources for home learning.

•

Catch-up teaching for children at risk of falling behind.

Chief Executive’s report
Get involved
The EEF’s Covid-19 response

“A lot of our children have
parents who work in the
NHS, from porters to heart
surgeons. Things will get
tough. At school we provide
the only hot meal these
children have in a day. ... The
support of parents is fantastic.
Someone beeped their horn
at me the other day and said:
‘Keep going, Mrs Smith.’ And
we are keeping going.”
Sarah Smith, executive head teacher
of Christ the King Catholic Academy
and St Cuthbert’s Catholic Academy,
in Blackpool (two of the schools which
benefited from our Christmas charity
appeal in partnership with The Sunday
Times – see p.37]
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The EEF’s Covid-19 response: supporting teachers and families through the pandemic
EEF publishes ‘Best evidence on supporting students to learn remotely’

April

On 22 April, the EEF published ‘Best evidence on supporting students to learn remotely’, a rapid evidence assessment examining the existing
research from 60 systematic reviews and meta-analyses. This highlighted five key findings for schools to consider when implementing strategies to
support pupils’ remote learning, or supporting parents to do this:
“While nothing can replace the individual
1. Teaching quality is more important than how lessons are delivered
relationships between a teacher and their pupils in
2. Ensuring access to technology is key, especially for disadvantaged pupils
the classroom, our evidence review does highlight
some key steps that schools can take to make sure
3. Peer interactions can provide motivation and improve learning outcomes
home learning is as effective as possible.”
4. Supporting pupils to work independently can improve learning outcomes
Prof. Becky Francis
5. Different approaches to remote learning suit different types of content and pupils

•

Chief Executive’s Letter:
Practical and evidencebased - our new tools
to support schools and
parents through the
Covid-19 crisis (Becky
Francis, 22 Apr 2020)

•

What learning should we
be promoting for home
during school closures?
(22 Apr 2020)

•

Supporting the learning
of mathematics at home
(22 Apr 2020)

•

Supporting parents to
undertake brilliant book
talk (22 Apr 2020)

•

Four tips for a smooth
home learning routine
(22 Apr 2020)

•

Help with home learning
- Talk with TRUST
(27 Apr 2020)

New EEF Covid-19 support resources for schools and parents
In that same week, to coincide with the return to learning after the Easter holiday, the EEF also published a set of new resources designed to be
used by schools and parents to make the most of home learning.
Developed by the EEF’s Content Specialist team, all current school leaders with a real understanding of the significant challenges schools faced,
these were designed to be both highly practical and firmly grounded in the best available evidence, drawing on the recommendations from EEF
guidance reports:
Support resources for schools - to help support home learning and
maximise the impact of work set, the EEF produced some initial planning and
reflection tools, including:
•

Chief Executive’s report
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This research was co-funded with The EdTech Hub.

EEF
Covid-19 blogs:

Chairman’s introduction

'Home learning approaches: Planning framework' - metacognitive
strategies are particularly important for pupils if teachers can’t be with
them in the classroom. This framework can help schools create learning
sequences while conducting home learning.

Support resources to share with parents - EEF
resources to help schools communicate with parents/
carers, as well as resources schools can share with
families to support home routines and valuable learning
opportunities, such as shared reading:
•

'7 Top Tips to Support Reading at Home' - helping
families have fun with reading.

•

'Helping Home Learning: Read with TRUST – comicstyle infographic' - easy ways to make reading a part
of every day.

•

'Supporting parents and carers at home: What schools can do to help'
- clear tips for communicating with parents and supporting home learning.

•

'Linking learning: Home learning support from mainstream schools' questions for senior leaders to reflect on when schools set home learning
to ensure the needs of disadvantaged pupils are taken into account.

•

•

'Communicating Effectively with Families: Guide for Schools' - practical
tips, including suggested text messages and emails schools can send to
promote shared reading, home learning routines, and maths at home.

'Helping Home Learning: Talk with TRUST – comicstyle infographic' - tools to help children think and
talk about the world around them.

•

'Supporting home learning routines - planning the day
checklist' - some easy steps parents can take to build
a great home learning routine with their child.
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The EEF’s Covid-19 response: supporting teachers and families through the pandemic
Additional COVID-19 support resources published

May

Chairman’s introduction

Further resources followed in May, including:
•

‘Home learning approaches: Planning framework – worked examples’ - to help schools create learning sequences while conducting
home learning.

Chief Executive’s report

•

‘Parents and carers engaging in home learning: A checklist for schools’ - clear tips for communicating with parents in accessing and
supporting home learning.

•

‘7 top tips to support reading at home – for Key Stage 2’ - helping families have fun with reading.

Get involved
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In addition, several of the EEF’s support resources for schools to share with parents were made available in Polish, Punjabi, Urdu,
Bengali, and Lithuanian.
ঘরে বরে পড়ার�়ান়ায় েহ়ায়ত়া কে়াে
জন্য এখ়ারন 7টি সেে়া টিপে েরয়রে:

BENGALI

ন এবং
1 পডু
আরে়া পডুন!

বই সব সমেই োরুর শেেু —েরব দোরনা ওরেবরপরজ ললফরলি,
েশমেস, দরসসশপ এবং ননরেকেিাসমূহ থােরল দসনিও েম শেেু নে।

শ�শুরক প্রিু ে
2 আপন়াে
প্রশ্ন লজজ়্াে়া করুন।

েী? েখন? দোথাে? দেন?

কী ঘিরত
3 এেপরে
প়ারে ত়া আপন়াে

এনি যশে দোরনা বই হে েরব প্রচ্ছেনি দেখুন—বা দিষ অধ্যােনি
দেখুন—এবং োরপরর েী ঘিরে পারর দস সম্পরেকে েথা বলুন।

শ�শুে পড়া
4 আপন়াে
স�ষ কে়াে পে, কী

আপনার শিশু যা পরড়রে ো মরন রাখরে আপনন আপনার শিশুরে
পড়ার ডারেশর রাখরে বলরে পাররন।

শ�শুরক
5 আপন়াে
সে য়া পরডরে ত়া

দযরোরনা পড়া দথরে দলখা বা েশব আঁেরে বলুন!

6

আপনন যখন পড়া সম্পরেকে েথা বলরবন, েখন আপনন আপনার
শিশুরে দেখারবন দয এনি েেিা গুরুত্বপূরকে।

শ�শুরক টিন়্া
কেরত ব�ুন।

পরডরে সে েম্পরককে
কথ়া ব�ুন।

প্রতত আগ্রহ
7 পড়াে
স�য়়াে করুন।
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ল�রখ ে়াখরত ব�ুন।
আপটন যতি়া
প়ারেন পড়াে
শবষরয় কথ়া ব�ুন।

Generating Evidence

আপনার শিশুর জন্য পুররা পশরবাররে পড়রে হরব!
‘দ়াদু আপন়াে বইটি পড়া উটিত, ক়ােণ আপটন মজ়াে গল্প
ভ়ার�়াব়ারেন।’
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The EEF’s Covid-19 response: supporting teachers and families through the pandemic
EEF launches new national online tuition pilot supporting disadvantaged students

June

On 3 June, the EEF announced that it had joined forces with three other charities - the Sutton Trust, Impetus and Nesta - to launch a new online
tuition pilot to support disadvantaged pupils.
The initiative aimed to bring high-quality tutoring to over 1,600 pupils
in disadvantaged communities from June to August 2020, supporting
schools as they began to re-open for more pupils.
Sixty-five schools took part in the study, with the vast majority of
pupils supported classified as disadvantaged – 81% of those in
primaries and 69% of those in secondary schools. In total, more than
7,000 lessons were delivered during the period to a variety of year
groups, ranging from Year 5 to Year 13.

EEF
Covid-19 blogs:
•

•

•

Chief Executive’s Letter:
Covid-19 has created
the test of a generation
(Becky Francis,
3 Jun 2020)
Guest Blog: ‘How can
we support social and
emotional learning during
school closures?’ (Jean
Gross, 15 Jun 2020)
Chief Executive’s Letter:
The National Tutoring
Programme is a huge
opportunity to support
schools and pupils
(Becky Francis, 25
Jun 2020)

The four tutoring providers were: Action Tutoring, The Access Project,
MyTutor and the Tutor Trust. It was co-funded by the EEF, alongside
the Wellcome Trust, Paul Hamlyn Foundation, The Hg Foundation, the
Dulverton Trust, Porticus UK and the Inflexion Foundation.
An independent evaluation of the pilot project, conducted by NatCen,
will be published in early 2021.

A headteacher’s view
“I was really unsure at first – thinking that it would be difficult for the students on the project to commit to the programme and to get
organised to meet each week.
“After all, at the start we were in lockdown and had less contact with the students. However, although we did need to put in quite a bit of
work from the staff point of view to monitor and encourage, the feedback was really positive from both students and their parents and
the programme worked really well with high levels of engagement.”
Ms Smith said the initiative worked “remarkably well” compared to other interventions even though it was the summer holidays.
“Most students logged on from home with a few coming into school to do their first couple of sessions here with a member of staff around
to help. We loaned out Chromebooks to some students who did not have adequate technology at home.
“Other interventions during lockdown were largely around pastoral support, so this which focused on academic matters was really well
received and very purposeful. In addition, the relationship that the students built up over the programme meant that they were engaged
and keen to participate each week.”
Cath Smith, Executive Headteacher of John Roan School in Greenwich, London
14
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The EEF’s Covid-19 response: supporting teachers and families through the pandemic
EEF published ‘Best evidence on the impact of school closures on the attainment gap’

June

Also on 2 June, the EEF published ‘Best evidence on the impact of school closures
on the attainment gap’, a rapid evidence assessment examining eleven studies that
provided quantitative evidence about the impact of school closures on attainment gaps.
This highlighted three key findings:
•

School closures are likely to reverse progress made in closing the disadvantage
learning gap in the last decade since 2011.

•

Supporting effective remote learning will mitigate the extent to which the gap widens.

•

Sustained support will be needed to help disadvantaged pupils ‘catch up’.

‘Taken together, the prior literature on school
closures and the growing evidence about the
experience of socially disadvantaged families
during lockdown conveys a clear message: for
the attainment gap, the 2020s could not have
got off to a worse start.’
Prof. Becky Francis

Putting evidence at the centre of the EEF’s Covid-19 catch-up response…
The EEF’s immediate response to Covid-19 focused on the potential of quality tutoring to support pupils who may have fallen behind as a
result of school closures. As well as boosting pupils’ learning, it would go some way to easing the burden on schools at a challenging time.
One-to-one and small-group tuition are both rated as cost-effective methods in the EEF’s Teaching and Learning Toolkit. This suggests they
can boost pupils’ progress by up to +5 months.
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One to one tuition

Communications

Small group tuition

Randomised controlled trials funded by the EEF have also found positive effects for a range of tuition models.
The problem is that access to tutoring is usually limited to the schools and parents that can most afford it. The challenge facing us was to
ensure it could be used support schools serving disadvantaged communities.
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The EEF’s Covid-19 response: supporting teachers and families through the pandemic
June

£350 million funding for ‘National Tutoring Programme’ developed by EEF and partners
announced by Government
The EEF’s analysis of the likely negative impact of Covid-19
school closures on disadvantaged pupils’ attainment – together
with our evidence about the potential of high-quality tutoring to
help close learning gaps – sparked the interest of the Department
for Education.

EEF
Covid-19 blogs:
•

•

•

•

•

EEF Blog: Assessing
learning in the new
academic year (Part 1 of
2) – three key questions
for school leaders to
consider (Prof. Rob Coe,
29 Jun 2020)
EEF Blog: Assessing
learning in the new
academic year (Part 2 of
2) – how school leaders
can best support pupils
to regain lost learning
(Prof. Rob Coe,
3 Jul 2020)
EEF Blog: Getting
transition right (part 1
of 2) – four practical,
evidence-based
strategies to support
pupils moving from Year
6 to Year 7 (Kirsten
Mould, 12 Jul 2020)
EEF Blog: Getting
transition right (part 2
of 2) – how my school
is applying evidence to
promote positive learning
behaviours (Kirsten
Mould, 14 Jul 2020)

Intense discussions
‘… the innovation of the National Tutoring
Programme which has been pioneered by the
culminated in the UK
Education Endowment Foundation … will
Government announcing
hopefully have a lasting impact not just for the
on 18 June that it
next year or two years, but will have a lasting
was setting up a £350
impact on the education of our children.’
million National Tutoring
Programme (NTP) to
The Rt Hon. Gavin Williamson MP,
support schools in
Secretary of State for Education
providing a sustained
response to Covid-19. This included two core components:

•

‘… the National Tutoring Programme could turn out to be the
largest pragmatic education investment ever made anywhere
designed to put proven programs into widespread use, and
if all goes well, this aspect of the NTP could have important
implications for evidence-based reform more broadly.’
Dr Robert Slavin, Director of the Center for Research and
Reform in Education, Johns Hopkins University, USA

‘Through a collaboration of organisations across the
country, our aim is to make high-quality tuition available
to tens of thousands of primary and secondary school
pupils. Our hope is that it becomes a powerful tool for
teachers in the years to come.’
Sir Peter Lampl,
Chairman, Education Endowment Foundation
16

To deliver NTP Tuition Partners, the EEF has been allocated £76m to
enable schools to access high-quality tutoring from an approved list of
tutoring providers, which will all have passed a set of quality, safeguarding
and evaluation standards. They will be given support and funding to
reach as many disadvantaged pupils as possible. Tutoring is beginning in
schools in the autumn 2020 term.
To deliver NTP Academic Mentors, Teach First has been allocated £6.4m
to ensure schools in the most disadvantaged areas have access to a
pool of trained graduates and career changers, who they can employ
to support their pupils. These academic mentors will provide intensive
learning support, while allowing teachers to focus on delivering lessons.
The first cohort will be placed in schools by October 2020.

The programme was designed and developed by a collaboration of five
charities – the EEF, Sutton Trust, Impetus, Nesta and Teach First – working in
partnership with the Department for Education. Additional support has been
generously provided by KPMG Foundation, Bain & Company, and Freshfields.
In addition to the National Tutoring Programme, the Department for Education
also announced a one-off universal £650 million ‘catch-up premium’ for
2020-21 to provide schools with support to help all pupils make up for lost
teaching time.
To coincide with this announcement we published a Covid-19 Support Guide
for Schools. This offered an overview of relevant evidence and links to key
resources, with the aim of supporting and informing school decisions about
how most effectively to use this funding.
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The EEF’s Covid-19 response: supporting teachers and families through the pandemic
Early years support for schools

August

On 24 August, the Department for Education announced that it
would make one of the EEF’s Promising Projects – Nuffield Early
Language Intervention (NELI) – available to state-funded primary
schools in 2020-21 at no cost. NELI is regarded as the most wellevidenced early language programme in the country.

New guide to support school planning for
“unpredictable academic year”
Also on 24 August, we published The EEF Guide to Supporting School
Planning: A Tiered Approach to 2020-21 to support school leaders with
their planning for the unpredictable academic year to come. It proposed
a tiered model that focuses upon:
1. high-quality teaching,
2. targeted academic support, and

EEF
Covid-19 blogs:
•

EEF Blog: Introducing
‘The EEF Guide to
Supporting School
Planning: A Tiered
Approach to 2020-21’
(Alex Quigley,
23 Aug 2020)

•

Guest Blog: ‘Back to
School’ - Meaningful and
Manageable Assessment
(Jo Pearson & Helen
Crowther, 24 Aug 2020)

•

EEF Blog: Five evidencebased strategies to
support high-quality
teaching for pupils with
SEND (Kirsten Mould,
28 Aug 2020)

The free provision of training and resources to implement NELI will
be funded as part of the Government’s £350m National Tutoring
Programme allocation. This was made possible by the development
of an online training model – which the EEF was able to fund thanks
to philanthropic support from ICG – which enables NELI to be
delivered at scale to thousands of schools.

THE EEF GUIDE TO SUPPORTING SCHOOL PLANNING:
A TIERED APPROACH TO 2020-21

Best tutoring practiced guides published
The National Tutoring Programme (NTP) published two practical,
evidence-based guides to help schools and tutoring organisations make
the most of tutoring opportunities available through the EEF-led NTP
Tuition Partners. The first was published on 28 August, the second
shortly after:
•

Best Tutoring Practice For Schools

•

Best Practice For Tutoring Organisations

The EEF also announced that a list of approved Tuition Partners, by
region, available to offer heavily subsidised support to schools would be
published in November 2020 following an open application round.
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3. wider strategies.
The guide was based on the best
available evidence and developed by
the EEF in partnership with expert
school leaders from across the country.
It aims to supplement experienced
school leaders’ expertise, offering
handy questions and recent school
case studies that can hold up a mirror
to existing leadership plans.
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Evidence summaries
Teaching and Learning Toolkit
Our ground-breaking Teaching and Learning Toolkit (and its Early Years companion) synthesises the best available ‘what works’ evidence into freely available and regularly updated
teacher-friendly summaries.
It is designed to support schools’ decision making by summarising how successfully (or not) key strategies have been deployed to raise attainment, enabling front-line
professionals to decide whether the approach is right for them given their students’ needs, their resources, and their priorities.
The EEF Toolkit has proved highly popular with schools. The most recent polling shows 65% of school leaders say they use the EEF Toolkit.

Q. How does your school decide which approaches and programmes to adopt to improve pupil learning?
A. Using the Teaching and Learning Toolkit

70.00
61.25
52.50
43.75
35.00
26.25
17.50
8.75
0.00

25

Among school leaders
65%

Among classroom teachers
23%

20

10

We are also opening up the data, creating a global
good that other education researchers can access
when conducting systematic reviews to reduce the
costs of different teams needing to extract data from
the same study again and again.

5
2012

4%
2020

0

It will be re-launched in September 2021, following
extensive philanthropy-funded work, as a world-first
comprehensive, reliable and credible repository of
educational research evidence, akin to the Cochrane
Library in medical practice.
To date, we have extracted data from over 2,500
individual studies and over 100 variables covering
context, methodology, outcome and approach,
allowing us to explore the causes of variation within
pedagogical research. For example, this will allow
users to find out much more detail on the different
impacts for primary and secondary school pupils, or
between maths and literacy outcomes.

15

11%

The EEF Toolkit also has an increasing global reach,
including translations in Spanish, Portuguese, French
and Arabic.

2012

2020

Source: National Foundation for Educational Research (nfer) survey as part of their Teachers Voice Omnibus survey, conducted for
the Sutton Trust.
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Evidence summaries
Literature reviews
The EEF commissions literature reviews to explore
specific areas of teaching and learning in greater
depth. These reviews go on to form the basis of EEF
guidance reports, which provide clear and actionable
recommendations for teachers and senior leaders on
a range of high-priority issues.
The reviews examine the impact that various
educational approaches can have on attainment and
related measures for all pupils, while signposting
evidence that is particularly relevant for pupils from
disadvantaged backgrounds.
We published five evidence reviews in the past year,
covering a range of key topics:
Parental engagement…
How Can Schools Support
Parents’ Engagement in their
Children’s Learning? Evidence
from Research and Practice
(September 2019) – undertaken
by the University of Plymouth
and the University of Exeter.

How Can Schools Support Parents’
Engagement in their Children’s
Learning? Evidence from Research
and Practice

Improving behaviour in
schools… Improving Behaviour
in Schools: Evidence Review
(December 2019) – undertaken by
the University of Exeter.

Improving Behaviour in Schools:
Evidence Review
December 2019

Darren Moore1
Simon Benham-Clarke2
Ralphy Kenchington 2
Chris Boyle1
Tamsin Ford2
Rachel Hayes2
Morwenna Rogers2

Synthesises the best available
international evidence regarding
approaches to behaviour
in schools to (1) produce
an overarching model or framework explaining
why school pupils may misbehave; (2) review the
effectiveness of classroom-based approaches to
behaviour trialled in robust research studies; (3)
review the effectiveness of school-wide approaches
to behaviour and identify the gaps for robust research
studies to explore frequently used strategies; and (4)
analyse what components of the universal behaviour
interventions predict improved behaviour outcomes.
1
2

Graduate School of Education, University of Exeter
University of Exeter Medical School

The review was commissioned to support the EEF
guidance report, Improving Behaviour in Schools.

September 2019

Nick Axford1, Vashti Berry2, Jenny Lloyd2, Darren Moore2, Morwenna
Rogers2, Alison Hurst2, Kelly Blockley1, Hannah Durkin2 and Jacqueline
Minton2
1
2

University of Plymouth
University of Exeter

Shows how parental
engagement can have a positive effect on a child’s
academic attainment – regardless of age or socioeconomic status – and highlights areas of promise
for how schools and early years settings can support
parents in ways that improve their children’s learning.
The review was commissioned to support the EEF
guidance report, Working with Parents to Support
Children’s Learning.

Digital technology… Using
Digital Technology to Improve
Learning: Evidence Review
(December 2019) – undertaken
by Manchester Metropolitan
University.

Using Digital Technology to
Improve Learning:
Evidence Review
December 2019

Professor Cathy Lewin
Andrew Smith
Professor Stephen Morris
Elaine Craig
(Manchester Metropolitan University)

Highlights that technology can
be beneficial for pupils – but it
depends on a range of factors
including the context, the subject area, the content,
the pedagogy, access to technology, training/support,
the length of the intervention and how it is integrated
with other classroom teaching.
The review was commissioned to support the
EEF guidance report, Using Digital Technology to
Improve Learning.
19

Social and emotional learning…
Programmes to Practices: Identifying
effective, evidence-based social and
emotional learning strategies for teachers
and schools: Evidence review (January
2020) – undertaken by University of
Manchester. Programmes to Practices:
Results from a Social & Emotional School
Survey (January 2020) – undertaken by
University of Manchester.

Chairman’s introduction
Programmes to Practices
Identifying effective, evidence-based social and
emotional learning strategies for teachers and
schools:
Evidence review
January 2020
Michael Wigelsworth
Lily Verity
Carla Mason
Neil Humphrey
Pamela Qualter
Patricio Troncoso
(Manchester Institute of Education, University of Manchester)

Get involved
The EEF’s Covid-19 response

This review summarised what is known about intervention
programmes designed to support Social and Emotional
Learning. In addition, the EEF and Early Intervention
Foundation (EIF) commissioned a survey of what primary
schools in England are currently doing to support children’s
social and emotional development. The aim was to ensure
an evidence-based understanding of both structured
programmes and everyday teaching practices in this area.
The reviews were commissioned to support the EEF
guidance report, Improving Social and Emotional Learning in
Primary Schools.
Metacognition and self-regulation…
Metacognition and Self-regulation:
Evidence Review (May 2020) –
undertaken by the University of
Southampton.
This review examines two key
questions: (1) What are metacognition
and self-regulated learning?; and (2)
How can these skills be improved
and what impact does this have on
attainment?
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Metacognition and SelfRegulation:
Evidence Review
May 2020

Daniel Muijs
Christian Bokhove
(University of Southampton, England)

The review was commissioned to support the EEF guidance
report, Metacognition and Self-regulated Learning.
You can find all the EEF’s evidence reviews published to date
here.
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Funded projects, 2019-20
In 2019-20, the EEF committed £5,642,947 in delivery grants to 13 projects. Collectively, these were expected to involve over 2,100 schools, as well as early years and
post-16 settings, and reach more than 180,546 children and young people – an average cost of c.£31 per student.

Chairman’s introduction

However, the Covid-19 pandemic, which resulted in the closure of schools to most pupils from March to September 2020, has disrupted all active EEF-funded projects. We are
listing here the grants as originally approved by our Board of Trustees, but all will have been subject to change. Visit the ‘Projects’ page of our website to find out more.
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In total, since 2011, the EEF has committed £124 million to fund 205 projects. Cumulatively, these projects are expected to involve over 14,900 schools and reach 1.7 million
children and young people.
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The pipeline of EEF-funded projects
The EEF’s grant-funding generates new evidence to secure our understanding of what’s most likely to be effective in improving attainment, especially for the most disadvantaged
pupils. As confidence increases in a project’s impact, so we scale up its delivery, whether in schools, nurseries or colleges. The EEF is committed to supporting projects at all
stages of this pipeline.
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High-potential projects yet to be robustly evaluated

Promising projects looking to scale-up

These projects will have some initial evidence which indicates they have potential to improve
learners’ attainment; BUT will not yet have been independently and rigorously evaluated to
demonstrate a causal relationship between the project and those improvements.

These programmes will have already been independently and rigorously evaluated and
demonstrated positive impact on learners’ outcomes; BUT need now to establish that they can
be delivered at scale in a way which maintains impact and is cost-effective.

The EEF’s grant-funding gives them the opportunity to put their idea to a fair test.

The EEF’s grant-funding gives them the opportunity to continue testing the impact of their project
as it expands.

Type of
EEF trial

Pilot studies:

Efficacy trials:

Effectiveness trials:

•

conducted in a small number of schools, or
early years / post-16 settings (e.g., three or
more), where a programme is at an early or
exploratory stage of development.

•

test whether an intervention can work
under developer-led conditions in a
number of schools, or early years / post-16
settings, usually 50+.

•

evaluated through qualitative research to
develop and refine the approach and test its
feasibility in schools, nurseries or colleges.
Initial, indicative data will be collected to
assess its potential to raise attainment

•

A quantitative impact evaluation is used
to assess the impact of the intervention
on student outcomes, including
attainment. An implementation and
process evaluation is used to identify the
challenges for delivery. An indicative cost
of the intervention is also calculated.

20

•

•

test a scalable model of an intervention
under everyday conditions (where the
developer cannot be closely involved in
delivery because of the scale) in a large
number of schools, or early years / post-16
settings, usually 100+ across at least three
different geographical regions.
A quantitative impact evaluation is used to
assess the impact of the intervention on
student outcomes, including attainment. An
implementation and process evaluation is
used to identify the challenges for delivery
at this scale. The cost of the intervention at
this scale is also calculated.

Scale-up:
•

•

is when a programme which has been
shown to work when rigorously trialled,
and has the capacity to deliver at scale,
is expanded to work across a bigger area
delivering to a large number of schools,
or early years / post-16 settings.
Though we will continue to evaluate its
impact, this is now a lighter touch process.
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Funded projects, 2019-20
Key to understanding EEF-funded projects
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Funded this year and those that have been independently evaluated – in the following pages:

Chief Executive’s report
Evidence strength (‘padlock rating’)

Cost rating (£)

Estimated months’ attainment progress

Get involved
The EEF presents a ‘padlock’ security rating for every
trial that it funds. This indicates how confident we are
that any additional progress experienced by the children
and young people receiving the intervention was caused
by the intervention and not due to any other factors.
– very high confidence
– high confidence
– moderate confidence
– moderate-to-low confidence

Cost ratings are based on the approximate cost per pupil per
year of implementing the programme over three years:
Very low: less than £80 per pupil per year
Low: up to about £200 per pupil per year
Moderate: up to about £700 per pupil per year
High: up to £1,200 per pupil per year
Very high: over £1,200 per pupil per year

– low confidence

The months’ progress measure shows the
number of additional months of progress
that children and young people receiving the
intervention made, on average, compared to the
control group of children and young people who
did not receive it.
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– very low confidence
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This rating system is explained on the ‘Evaluation’
section of the EEF website here.
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Funded projects, 2019-20
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New EEF-funded projects
Children’s University
(re-grant following promising
initial EEF trial)

Testing the impact of a programme which
encourages participation in learning activities
beyond the normal school day to improve
aspirations and attainment of primary pupils

Grantee: CU Trust

Reach: 150 schools,
3,000 pupils

Evaluated by: NFER

Delivery grant:
£570,798

Flexible Phonics

Professional development training
programme for Reception teachers in
strategies designed to optimise phonics
teaching and improve children’s reading

Grantee: UCL Institute
of Education

Reach: 100 schools/
settings,
2,800 pupils

Evaluated by: Institute for
Employment Studies

Delivery grant:
£399,438

Maths Champions
(re-grant following promising
initial EEF trial)

Professional development training programme
for senior staff in early years settings to build the
mathematical confidence and skills of practitioners
working with children

Grantee: National Day
Nurseries Association

Reach: 140 schools/
settings,
1,400 pupils

Evaluated by: Durham
University, York Trials Unit

Delivery grant:
£475,284

MyTutor Schools
Programme

Evaluating an online, one-to-one tuition programme
for secondary school pupils conducted by
undergraduate students

Grantee: MyTutor

Reach: Project
discontinued as a
result of Covid-19
school closures

Evaluated by: NFER

Reception Jigsaw

Professional development training programme
that aims to improve maths teaching quality and
children’s maths learning in Reception classes

Grantee: White Rose Maths

Reach: 110 schools/
settings,
4,290 pupils

Evaluated by: NFER

TEEM Up

Professional development training programme for
Reception and Year 1 teachers in how to deliver
and tailor their mathematics curriculum to enhance
children’s mathematical development while
addressing children’s other individual needs

Grantee: University of Oxford

Reach: 100 schools/
settings,
8,400 pupils

Evaluated by: Durham
University, York Trials Unit

Delivery grant:
£999,791

Thinking, Talking,
Doing Science
(re-grant following
promising initial EEF trial)

Professional development training programme
designed to improve science outcomes in primary
schools by making lessons more focused, creative
and effective

Grantee: The Oxford Trust

Reach: 180 schools,
10,000 pupils

Evaluated by: York Trials Unit

Delivery grant:
£839,256

Chief Executive’s report
Get involved
The EEF’s Covid-19 response
Generating Evidence
Evidence summaries

Delivery grant:
n/a

Funded projects
n/a

Evaluation reports
Other evaluation highlights

Delivery grant:
£429,399

Using Evidence
Partnerships
International
Finance
Communications
About us
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Funded projects, 2019-20
Chairman’s introduction

Improving outcomes for pupils with SEND
Headsprout

A targeted literacy programme aiming to build
fluency in essential early reading skills for children
with SEND in special schools

Grantee: Bangor University

Reach: 110 special
schools,
1,100 pupils

Evaluated by: University
of Warwick

Delivery grant:
£411,231

SEND Review

Based on the premise that excellent teaching
for pupils with SEND is excellent teaching for all,
this programme provides training for mainstream
secondary schools to undertake structured, peerto-peer evaluation of their SEND provision – and
then develop an action plan to drive improvement

Grantee: National Association
for Special Educational Needs

Reach: 160 schools

Evaluated by: Manchester
Metropolitan University

Delivery grant:
£559,810

Chief Executive’s report
Get involved
The EEF’s Covid-19 response

School Choices - supporting senior leaders to make evidence-informed decisions on some of the larger scale practical issues they face (and which cannot straightforwardly be tested through RCTs of interventions)
What works at Key Stage 4,
two or three years of study?

Understanding what impact the decisions
schools make about how to organise
GCSEs have on grades, as well the breadth
of curriculum offered by schools

Within-class grouping
in maths

Providing new evidence about how within-class
grouping by prior attainment in Key Stages 2 and
3 is linked to pupils’ mathematics achievement
and attitudes and whether this varies by prior
achievement and other contextual factors

Grantee: n/a

Grantee: n/a

Reach: 300 schools,
54,000 pupils

Evaluated by: NFER

Reach: 290 schools,
7,900 pupils

Evaluated by: UCL
Institute of Education

Delivery grant:
£142,629

Quasi-experimental
design

Delivery grant:
£31,048

Quasi-experimental
design

Teacher Choices - exploring some of the most common questions teachers ask about their practice, testing the everyday choices made when planning their lessons and supporting their students
Pilot studies testing the Teacher Choices approach
focused on:
•
A Winning Start; and
The Story Time Trial

•

A Winning Start - testing two different starter
types - quiz-based and discussion-based - that
teachers could choose to start a lesson with
The Story Time Trial - testing two different
approaches to structuring whole-class
reading: the teacher either reading
continuously to children; or reading with
interruptions for questions about the text

Reach: 150 schools,
6,500 pupils

Grantee: n/a

Evaluated by: NFER

Delivery grant:
n/a

Generating Evidence
Evidence summaries
Funded projects
Evaluation reports
Other evaluation highlights
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International
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Scaling up
Embedding Formative
Assessment

A project to test a professional development
programme, which enables schools to embed
formative assessment practices

Nuffield Early Language
Intervention (NELI)

A training programme for Teaching Assistants to
support early language development

Grantee: SSAT

Reach: 125 schools,
80,000 pupils

Grantee: University of Oxford

Reach: 193 schools,
1,156 pupils
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Evaluated by: NFER

Delivery grant:
£257,819

Evaluated by: RAND

Delivery grant:
£526,443

Communications
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Completed projects - Evaluation reports, 2019-20
The EEF reports in full the results of all independent evaluations of EEF-funded projects. In 2019-20, 16 evaluation reports were published, bringing the total
published to date to 132.

Chairman’s introduction

The summary findings for each are listed below, including the ‘padlock’ security rating of the trial (ie, how confident we can be in its findings), along with the estimated cost
rating, and the months’ progress attributable to the project (ie, the impact on student attainment).

Chief Executive’s report

Executive summaries are available on the EEF website, as are the full evaluation reports.

Get involved

All well-conducted trials generate new evidence, increasing our knowledge and understanding of ‘what works’.
The results below, together with other high-quality evidence from around the world, will be incorporated into our Teaching and Learning Toolkit and its Early Years companion.
They also inform the EEF’s guidance reports, offering teachers clear and actionable evidence for everyday use.

The EEF’s Covid-19 response
Generating Evidence

Trials which demonstrate promise will be considered by the EEF for further funding to continue testing the impact of their project as its reach is expanded. See ‘Expanding
promising projects’ to find out more.

Evidence summaries
Funded projects
Evaluation reports

Project

Description

Achievement for All

Achievement for all is a whole-school
improvement programme, focused on
improving leadership, teaching and
engagement with parents

CREST Silver Award –
enquiry-based learning
in science

The British Science Association’s CREST
Award programme aimed to help students
build their science, technology, engineering,
and maths (STEM) skills and interest through
promoting hands-on project work

Digital Feedback
in Primary Maths

Digital Feedback in Primary Maths
aimed to improve the feedback provided
by primary school teachers, using
a tablet application called Explain
Everything, diagnostic assessments,
and training on effective feedback

Grantee
and Evaluator

Type
of trial

Grantee: Achievement for All
Evaluator: University of Manchester

‘Padlock’
security rating

Cost
rating (£)

Months’
additional progress

-2

Other evaluation highlights

Using Evidence
Partnerships

Grantee: British
Science Association

International

Evaluator: NatCen
Grantee: St Margaret’s Primary
School and Kyra Teaching School
Evaluator: RAND

Finance
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Completed projects - Evaluation reports, 2019-20
Fit to Study

Fit to Study aimed to boost academic
attainment by increasing the amount
of physical activity undertaken by
Year 8 children in PE lessons

Integrating English

Integrating English adopts a functional
approach to the teaching of linguistics
and grammar, whereby teachers
break down the language used in their
specific subject in order to improve
the understanding of learners

Nuffield Early Language
Intervention (NELI)

The Nuffield Early Language Intervention
(NELI) programme is designed to improve the
language skills of reception pupils (aged 4–5)
and involves scripted individual and smallgroup language teaching sessions delivered
by trained teaching assistants (TAs)

PEEP Learning Together

The Peep Learning Together Programme (LTP)
is a parent education programme developed
by the charity Peeple, which aims to improve
parenting skills and the quality of the home
learning environment in the early years

Reciprocal Reading

Reciprocal reading is a structured
approach to teaching strategies
(questioning, clarifying, summarising
and predicting) that students can use to
improve their reading comprehension

Stop and Think

Stop and Think aimed to develop and
test software that improves pupils’ ability
to “inhibit” irrelevant prior knowledge
when learning new concepts

Texting Students
and Study Supporters

Texting Students and Study Supporters
(Project Success) aimed to use text
messages to improve GCSE English and
maths re-sit pass rates by prompting college
students to attend classes and exams

URLEY
(Using Research Tools to
improve Language in the
Early Years)

The URLEY programme trains early
years teachers to improve children’s
language and social-behavioural outcomes
in Nursery and Reception Year

Grantee: University of Oxford
Evaluator: NatCen

Chairman’s introduction
Chief Executive’s report

Grantee: Enfield Council

Get involved

Evaluator: Sheffield
Hallam University

The EEF’s Covid-19 response
Grantee: University of Oxford
Evaluator: RAND

Generating Evidence
Evidence summaries
Funded projects

Grantee: Peeple

Evaluation reports

Evaluator: Queen’s
University Belfast

Other evaluation highlights

Grantee: FFT Literacy
Evaluator: Queen’s
University Belfast

Using Evidence

Grantee: Learning
Counter-Intuitive Concepts

Partnerships

Evaluator: NFER

International

Grantee: Behavioural Insights Team

Finance

Evaluator: NatCen
Grantee: University of Oxford, UCL
and A+ education
Evaluator: Behavioural Insights,
NIESR
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Completed projects - Evaluation reports, 2019-20
We published independent evaluations of the following EEF-funded pilot projects:

Chairman’s introduction

You can read our blog, ‘Why does the EEF fund pilot projects?’, here.

Chief Executive’s report
Grantee: Manchester College

Assess for Success

Assess for Success takes a new approach to assessing GCSE resitters’
English skills and supporting teachers to plan appropriate teaching

Deeper Thinking

Deeper Thinking aims to improve outcomes in GCSE science by teaching pupils to
use a variety of metacognitive strategies, including the Structure of Observed Learning
Outcomes (SOLO) Taxonomy, quick concept mapping and several revision techniques

Evaluator: Behavioural Insights

Grantee: Carmel Education Trust
Evaluator: Alpha Plus
Grantee: Action for Children

Early Years Toolbox

Early Years Toolbox is a suite of app-based assessments designed to improve early years practice

Manor Park Talks

Based on Every Child a Talker, Manor Park Talks is a course of training for early years staff
which helps them to identify and support children with early language development.

Science Self-Testing Toolkit

The Science Self-Testing Toolkit aims to increase the amount
of pupil self-testing in Key Stage 4 science study

Evaluator: NIESR and The Institute
for Employment Studies
Grantee: Sheringham Nursery School

Get involved
The EEF’s Covid-19 response
Generating Evidence
Evidence summaries
Funded projects
Evaluation reports
Other evaluation highlights

Evaluator: NatCen

Grantee: Science Self-Testing Toolkit
Evaluator: NatCen

Using Evidence
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Other EEF evaluation highlights
Statement on statistical significance and uncertainty of
impact estimates for EEF evaluations

Chairman’s introduction

In February 2020, the EEF published a document discussing the role of uncertainty in
the interpretation of EEF-funded evaluations and explaining why the EEF does not use
statistical significance to discuss findings.

Chief Executive’s report
Get involved

This sets out seven recommendations to discuss uncertainty in findings and explained
why, as from the publication of this statement, the EEF does not describe findings as
statistically significant or not.

The EEF’s Covid-19 response

Click here to read our ‘Statement on statistical significance and uncertainty of impact
estimates for EEF evaluations’.

Generating Evidence
Evidence summaries
Funded projects

What can 63 EEF trials tell us about closing the attainment
gap for young people with social care experience?

Evaluation reports
Other evaluation highlights

Also in February 2020, the What Works Centre for Children’s Social Care published its
re-analysis of 63 EEF trials, focusing specifically on the impact on children and young
people who have had a social worker. You can read its report here.
This was the first time the EEF’s data archive – which securely stores information on
educational outcomes relating for 1.6 million children and young people – had been
systematically re-analysed by another organisation.

Using Evidence
Partnerships
International

‘From the EEF’s perspective, it’s wonderful to see the initial vision for the data
archive starting to be realised. The challenge of improving outcomes for children
and young people can often feel monumental and no single organisation can
tackle it alone. But a culture of collaboration gives us a much better chance of
success. The What Works Centre for Children’s Social Care has now shown what
is not necessarily easier, but nonetheless is achievable.’

Finance
Communications

EEF deputy chief executive, Stephen Fraser – click here to read his blog.

About us
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Guidance for teachers
EEF guidance reports offer clear and
actionable recommendations for teachers
and senior leaders on a range of highpriority issues, based on the best
available evidence.
Each report offers actionable, evidencebased recommendations that have the
potential to improve pupils’ academic
outcomes – but particularly those of children
who are struggling with their learning, who
are disproportionately from low-income
backgrounds.

Key objectives of EEF guidance reports:

1
Teacher voice
Teacher voice is central, both in helping to identify which
guidance to produce (or update), as well as in shaping
the reports and their recommendations.

Each recommendation is accompanied by
concrete examples which demonstrate how
they could translate into classroom practice.
These are further developed by our team
of content specialists – serving classroom
teachers on part-time secondment to the
EEF – who work closely with our Research
Schools Network and other experts to build
out practical tools to support teachers in
putting these recommendations into practice.

Chairman’s introduction

Evidence
All are underpinned by evidence reviews (ideally systematic
reviews) commissioned by the EEF for the purposes of
producing the guidance.

Generating Evidence

Other experts

Accessible
All EEF guidance is written in accessible language and
supported by clear graphics.

Our aim is that EEF guidance reports
underpin the development and maintenance
of high-quality teaching in English schools,
and in turn enable all young people,
regardless of their family background, to
achieve well and access opportunity.

Training
Our network of Research School partners develop
and deliver training based on the guidance. Working
collaboratively with partners across England (such as
local authorities, multi-academy trusts, teaching schools)
we ensure this reaches thousands of schools nationally,
particularly in areas of disadvantage.

28

Reports are led by the EEF Programmes team, together
with the relevant EEF Content Specialist – they convene a
consultative external panel of subject-expert teachers and
academics to help analyse the externally-produced evidence
review and decide on 5-7 key headline recommendations
around which the guidance is structured.

4
5
6

Get involved
The EEF’s Covid-19 response

2
3

Chief Executive’s report

Using Evidence
Guidance for teachers
Expanding ‘Promising Projects’
Direct support for schools

Partnerships
International

Support
We aim to help teachers implement these recommendations
through a range of practical resources (for example,
self-assessment tools, audit tools, case studies) published
online alongside the Guidance Report.
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Guidance for teachers
Published this year
Special Educational Needs in Mainstream
Schools (March 2020) - The attainment
gap between pupils with SEND and their
peers is twice as big as the gap between
pupils eligible for free school meals and their
peers. The recommendations in this report
aim to support pupils with SEND, providing
a starting point for schools to review their
current approach and with practical ideas
they can implement.

Future guidance reports
SPECIAL EDUCATIONAL NEEDS
IN MAINSTREAM SCHOOLS
Summary of recommendations

1

Create a positive and
supportive environment for
all pupils, without exception

• An inclusive school removes barriers to

2

Build an ongoing, holistic
understanding of your pupils
and their needs

3

• Schools should aim to understand

learning and participation, provides an

individual pupil’s learning needs using the

education that is appropriate to pupils’

graduated approach of the ‘assess, plan,

needs, and promotes high standards and

do, review’ approach.

Schools should:

engagement, and wellbeing for all pupils;

with SEND is good teaching for all.
• Searching for a ‘magic bullet’ can distract
teachers from the powerful strategies they

• Assessment should be regular and

often already possess.

purposeful rather than a one-off event,
and should seek input from parents and

possible teaching; and
• adopt a positive and proactive approach
to behaviour, as described in the EEF’s

strategies that teachers should consider
emphasising for pupils with SEND. Teachers
should develop a repertoire of these

• Teachers need to feel empowered and

strategies they can use flexibly in response

trusted to use the information they collect

to the needs of all pupils.

to make a decision about the next steps for
teaching that child.

Improving Behaviour in Schools

• Small-group and one-to-one interventions

• Effective deployment of teaching assistants

can be a powerful tool but must be used

(TAs) is critical. School leaders should pay

carefully. Ineffective use of interventions can

careful attention to the roles of TAs and

create a barrier to the inclusion of pupils

ensure they have a positive impact on pupils

with SEND.

with SEND.
• TAs should supplement, not replace,

need for extra support, but it is likely

teaching from the classroom teacher.

that some pupils will require high quality,
structured, targeted interventions to

• The EEF’s guidance report Making Best

make progress.

Use of Teaching Assistants provides
detailed recommendations.

• The intensity of intervention (from universal
to targeted to specialist) should increase
with need.

— flexible grouping;
— cognitive and metacognitive strategies;

guidance report.

Work effectively with
teaching assistants

• High quality teaching should reduce the

• The research suggests a group of teaching

carers as well as the pupil themselves and
specialist professionals.

• ensure all pupils can access the best

5

Complement high quality teaching
with carefully selected small-group
and one-to-one interventions

• To a great extent, good teaching for pupils

the fulfilment of potential for all pupils.

• promote positive relationships, active

4

Ensure all pupils have access
to high quality teaching

• Interventions should be carefully targeted
through identification and assessment

— explicit instruction;
— using technology to support pupils with
SEND; and

of need.
• Interventions should be applied using
the principles of effective implementation

— scaffolding.

We are always looking to expand the range of issues that our guidance reports cover.
In the coming academic year, three more are scheduled to be published:
•

Improving Literacy in Key Stage 1 (September 2020)

•

Feedback (Summer 2021)

•

Continuing Professional Development (Autumn 2021)

Putting the Evidence to Work - A School’s
Guide to Implementation (UPDATED)
(December 2019) - Implementation is a
key aspect of what schools do to improve.
Ultimately, it doesn’t matter how great an
educational idea or intervention is in theory;
what really matters is how it manifests itself
in the day-to-day work of teachers. This
updated guide is intended to support school
leaders in putting evidence to work and
managing change well.

Chief Executive’s report
Get involved

described in the EEF’s guidance report
Putting Evidence to Work: A School’s Guide
to Implementation.

Report published 20th March 2020

eef.li/send

All our published guidance reports are available to read here.

The EEF’s Covid-19 response

Also published this year
Improving Mathematics in the Early Years
and Key Stage 1 (January 2020) - Children’s
early mathematical understanding is
strongly associated with their later school
achievement. This guidance report, packed
with examples and case studies, reviews
the best available evidence to offer five
recommendations for developing the maths
skills of 3-7-year olds.

Chairman’s introduction

IMPROVING MATHEMATICS IN THE
EARLY YEARS AND KEY STAGE 1
Summary of recommendations

1

Develop practitioners’understanding
of how children learn mathematics

• Professional development should be
used to raise the quality of practitioner’

2

Dedicate time for children to
learn mathematics and integrate
mathematics throughout the day

3

Use manipulatives and
representations to develop
understanding

• Dedicate time to focus on mathematics
each day.

mathematical pedagogy.

how children typically learn mathematical
concepts and can inform teaching.
• Practitioners should be aware that
developing a secure grasp of early
mathematical ideas takes time, and specific
skills may emerge in different orders.
• The development of self-regulation and
metacognitive skills are linked to successful
learning in early mathematics.

• Manipulatives and representations can
children to engage with mathematical ideas.

• Explore mathematics through different
contexts, including storybooks, puzzles,
songs, rhymes, puppet play, and games.
• Make the most of moments throughout the
day to highlight and use mathematics, for
example, in daily routines, play activities,
and other curriculum areas.
• Seize chances to reinforce
mathematical vocabulary.
• Create opportunities for extended
discussion of mathematical ideas
with children.

5

Ensure that teaching builds on
what children already know

be powerful tools for supporting young

knowledge of mathematics, of children’s
mathematical development and of effective

• Developmental progressions show us

4

• Ensure that children understand the

Use high quality targeted support to
help all children learn mathematics

• It is important to assess what children do,

• High quality targeted support can provide

and do not, know in order to extend learning

effective extra support for children.

for all children.
• Small-group support is more likely to be

• A variety of methods should be used

links between the manipulatives and the
mathematical ideas they represent.

effective when:

to assess children’s mathematical
understanding, and practitioners should

• children with the greatest needs are

check what children know in a variety

supported by the most experienced staff;

of contexts

• Ensure that there is a clear rationale
for using a particular manipulative

• training, support and resources are provided

• Carefully listen to children’s responses

or representation to teach a specific

for staff using targeted activities;

and consider the right questions to ask

mathematical concept.

The EEF Guide to Supporting School Planning: A Tiered
Approach to 2020-21 (August 2020) – To support school
leaders in planning educational recovery following the
Covid-19 closure of schools to most pupils, we published
this special EEF guide.

to reveal understanding.

• Encourage children to represent problems
in their own way, for example with drawings
and marks.

• sessions are brief and regular; and

• Information collected should be used

• explicit connections are made between

to inform next steps for teaching.

targeted support and everyday activities

Developmental progressions can be useful

• Use manipulatives and representations to
encourage discussion about mathematics.

or teaching.

in informing decisions around what a child
should learn next.

• Using an approach or programme
that is evidence-based and has been

• Encourage children to use their fingers—

independently evaluated is a good

an important manipulative for children.

starting point.

eef.li/early-maths

Report published 24th January 2020

PUTTING EVIDENCE TO WORK:
A SCHOOL’S GUIDE TO IMPLEMENTATION
Summary of recommendations

Based on the EEF’s published evidence, and developed
in partnership with expert school leaders from across
the country, it aims to supplement experienced school
leaders’ expertise, offering handy questions and recent
school case studies that can hold up a mirror to existing
leadership plans.

Foundations for good implementation

1
2

Treat implementation as a process, not an event;
plan and execute it in stages.

• Allow enough time for effective implementation, particularly in the preparation stage; prioritise appropriately.

SUSTAIN

• Identify a tight area for improvement using a robust
diagnostic process.

• Develop a clear, logical, and well-specified
implementation plan:

• Adopt a flexible and motivating leadership approach
during the initial attempts at implementation.

• Plan for sustaining and scaling an innovation from
the outset.

• Reinforce initial training with expert follow-on support
within the school.

• Treat scale-up as a new implementation process.

• Examine the fit and feasibility of possible interventions
to the school context.
• Make an adoption decision.

4

Create a clear
implementation plan,
judge the readiness of
the school to deliver that
plan, then prepare staff
and resources.

a. Specify the active ingredients of the intervention
clearly: know where to be ‘tight’ and where to
be ‘loose’.

5

Support staff, monitor
progress, solve
problems, and adapt
strategies as the approach
is used for the first time.

b. Develop a targeted, yet multi-stranded, package of
implementation strategies.

• Use highly skilled coaches.

c. Define clear implementation outcomes and monitor
them using robust and pragmatic measures.

• Complement expert coaching and mentoring with
structured peer-to-peer collaboration.

• Thoroughly assess the degree to which the school is
ready to implement the innovation.

• Use implementation data to actively tailor and improve
the approach.

• Once ready to implement an intervention, practically
prepare for its use:

• Make thoughtful adaptations only when the active
ingredients are securely understood and implemented.

6

Expanding ‘Promising Projects’
Direct support for schools
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International
Finance

Plan for sustaining and
scaling an intervention
from the outset and
continuously acknowledge
and nurture its use.

• Ensure the implementation data remains fit for purpose.
• Continuously acknowledge, support, and reward good
implementation practices.

Communications

a. Create a shared understanding of the
implementation process and provide appropriate
support and incentives.
b. Introduce new skills, knowledge, and strategies with
explicit up-front training.
c. Prepare the implementation infrastructure.

Report published 2nd December 2019

Guidance for teachers

• Identify and cultivate leaders of implementation throughout the school.

DELIVER

• Make evidence-informed decisions on what
to implement.

THE EEF GUIDE TO SUPPORTING SCHOOL PLANNING:
A TIERED APPROACH TO 2021

• Build leadership capacity through implementation teams.

PREPARE

Define the problem
you want to solve and
identify appropriate
programmes or practices
to implement.

Using Evidence

• Set the stage for implementation through school policies, routines, and practices.

Create a leadership environment and school climate
that is conducive to good implementation.

EXPLORE

3

Generating Evidence

eef.li/implementation

About us
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Expanding ‘Promising Projects’
Promising Projects are those EEF-funded projects which have shown the potential to improve attainment for
young people cost-effectively when independently and robustly evaluated.
In order to qualify as ‘promising’, projects must have:

Chief Executive’s report

•

secured at least +1 month’s additional progress for participating students,

•

delivered this impact at a cost that is readily affordable to schools, or early years / post-16 settings;

•

and its trial must have achieved an EEF security rating of at least 3 ‘padlocks’ out of 5.

On average, EEF Promising Projects have been found to boost young people’s attainment by +3 months; and by +4
months for disadvantaged students.
The full list of the current ‘Promising Projects’ is available online here.

The National Tutoring Programme – pioneered by the EEF and other charities,
and backed with substantial UK Government funding to support schools in
providing a sustained response to Covid-19 – has provided an opportunity to
scale up an evidence-based programme (Nuffield Early Language Intervention)
and an evidence-based approach (graduate coaching).

The one barrier limiting NELI’s reach was its reliance on face-to-face training for teaching
assistants and classroom teachers. To solve that, in collaboration with the programme
developers and again with philanthropic backing from ICG, the EEF piloted a high-quality
online training model for NELI, together with personalised remote support options, to
enable schools to deliver the programme as intended.

Nuffield Early Language Intervention (NELI)
NELI focuses on improving the listening, narrative and vocabulary skills of young
children with relatively poor spoken language skills. The EEF’s initial efficacy trial
found NELI boosted language development in 4-5 year-olds by the equivalent
of an additional +2 months, as a result of which it was designated an EEF
Promising Project.

This helped persuade the UK Government to support NELI’s scale up, with the
Department for Education announcing in August 2020 it was investing up to £9 million as
part of the National Tutoring Programme to make the programme available at no cost to
all primary schools in 2020-21.

Our second RCT, an effectiveness trial of NELI, co-funded with philanthropic
support from ICG, involved 193 schools across 13 regions of England. Published
in May 2020, the independent evaluation, which achieved a maximum 5
‘padlock’ evidence security rating on the EEF scale, found that children who
received NELI made, on average, +3 months’ additional progress in oral
language skills. We know of no other early language intervention in the world
with as many high-quality evaluations and such a positive evidence base.

Get involved
The EEF’s Covid-19 response
Generating Evidence

Our approach is to build confidence in a programme’s impact, ensuring that it is ready to be expanded to schools,
nurseries or colleges around the country while, crucially, maintaining its effectiveness. Whenever feasible, we re-grant
to EEF Promising Projects to test their impact at scale. Or, if we have already tested their impact at scale, re-grant to
support their expansion to deliver at scale.

The National Tutoring Programme

Chairman’s introduction

Graduate Coaching Programme
In 2014, the EEF published the independent evaluation of Graduate Coaching
Programme, a one-to-one academic coaching programme. This found that it improved
Year 7 pupils’ reading and writing outcomes by an additional +5 months.
This model inspired NTP Academic Mentors, ensuring schools in the most
disadvantaged areas have access to a pool of trained graduates and career changers,
who can provide intensive learning support to pupils, while allowing teachers to focus on
delivering lessons. This programme will be delivered by Teach First in 2020-21.
30
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Expanding ‘Promising Projects’
Chairman’s introduction

Other EEF Promising Projects
In addition, in 2019-20, the EEF has:
•

Helped to expand the work of The Tutor Trust thanks to the philanthropic backing of ICG (see ‘Partnerships’ section). Tutor Trust was one of four organisations selected to take
part in our National Online Tuition Pilot, an initiative which provided high-quality tutoring to a total of 1,643 pupils in 70 schools in disadvantaged areas during summer 2020.

•

Funded the scale-up of Embedding Formative Assessment, a professional development programme delivered by SSAT, which aims to improve pupil outcomes by embedding
the use of formative assessment strategies across a school (see ‘Funded projects’). This new study is expected to reach 80,000 pupils in 125 secondary schools. In its
previous EEF effectiveness trial, the independent evaluator found that GCSE pupils in schools where Embedding Formative Assessment was delivered made +2 months’
additional progress in their Attainment 8 GCSE score compared to children in the control group of schools.

•

Funded a further evaluation of Children’s University, which aims to improve the aspirations and attainment of pupils by encouraging participation in learning activities
beyond the normal school day (see ‘Funded projects’). This new trial is expected to reach 3,000 pupils in Key Stage 2 in 150 schools. In its previous EEF efficacy trial, the
independent evaluator found that pupils in schools where Children’s University was delivered made +2 months’ additional progress in reading and maths compared to children
in the control group of schools.

Magic Breakfast
In December 2019, the EEF publishing a revised report of its evaluation of Magic Breakfast’s model of school breakfast clubs, following the notification of an error by the Institute
for Fiscal Studies (IFS) in its evaluation. The consequences for the results of the study are summarised below:
Project

Description

Grantee
and Evaluator

Type
of trial

‘Padlock’
security rating

Cost
rating (£)

Months’
additional progress

Revised results
Grantee: Magic Breakfast
Magic Breakfast

A free, universal, before-school breakfast club

Evaluator: Institute for Fiscal
Studies

Quasiexperimental
study

Key Stage 1 maths,
reading and writing
Key Stage 2 reading
and maths

Original results
Key Stage 1 maths,
reading and writing

Grantee: Magic Breakfast
Magic Breakfast

A free, universal, before-school breakfast club

Key Stage 2 reading

Evaluator: Institute
for Fiscal Studies

Key Stage 2 maths

The revised report still finds a positive impact on Key Stage 1 attainment in maths,
reading and writing. However, due to the study’s revised security rating, the
programme no longer meets the EEF’s Promising Projects criteria, which requires at
least 'moderate-to-high security' (3/5 padlock rating).

also consider the multiple positive impacts of the approach, including improved pupil
behaviour and improved attendance.
As always, the EEF recommends that schools carefully consider how to introduce
any new programme and monitor its delivery and outcomes to check it is achieving
the desired impact.

This study is still the largest and most robust study of breakfasts in the UK and the
findings remain important. Schools considering implementing breakfast clubs should
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Direct support for schools
Schools listen to other schools. Teachers listen to
other teachers.
All work within an education system influenced by
local partnerships and national policies.
This has been the EEF’s starting point for working
out how we can get the best-available evidence on
‘what works’ in teaching and learning into the hands
of teachers and practitioners—and how it can be
successfully applied by them.
Evidence is a start...
The appetite to understand how education evidence
can improve learning and close the disadvantage gap
is growing.

Our strategy to support schools improve learning and close their disadvantage gaps has three components:
•

Our national network of Research Schools works with the other schools in their areas to support them in using
evidence to inform their approach to teaching and learning.

•

Our regional EEF teams work closely with key local partners – such as teaching school alliances and maths hubs –
to develop evidence-informed communities of practice, focused particularly in deprived areas.

•

We are coordinating messages through regional and national policy routes – such as the Department for
Education, as well as other large-scale organisations – to ensure there is shared understanding and support for
schools to receive and act on EEF recommendations.

In the past year alone, our network has engaged with 3,159 schools across England – that’s one-in-seven schools – to
promote and exemplify the use of evidence-based approaches to teaching and learning.
This approach is summarised in the following model for scaling evidence to support improvement and close the
disadvantage gap. It has been the organising principle for much of the EEF’s scale-up work over the past nine years.

We have helped to foster this by making the best
available research freely available in plain language
summaries for busy, time-poor teachers and senior
leaders – through our Teaching and Learning Toolkit,
the evaluations of EEF-funded projects, and our
Guidance Reports.
… but evidence is more effective with practical
support
However, we know that simply communicating
evidence effectively, while valuable, isn’t enough.
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Evidence

Expanding ‘Promising Projects’

(e.g., EEF guidance reports)

Direct support for schools

Partnerships

Schools

Intermediaries

(e.g., leadership)

(e.g., Research Schools)

Many schools ask for training and resources to
support them implement our recommendations
effectively. This can be particularly the case for those
serving disadvantaged communities and facing
multiple challenges.
This is work that is core to the EEF’s mission.
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International
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Wider education system
(e.g., Local and national organisations, including Dept for Education,
Ofsted, teaching school alliances, MATs, etc.)
‘Developing Knowledge Mobilisation to Challenge Educational Disadvantage and Inform Effective Practices in England’ (Campbell & Levin for EEF, 2012)
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Direct support for schools
Launched in 2016, the Network has since grown to 37 schools – 27 Research Schools and 10 Associate Research Schools – all appointed through a competitive application process.
Our Research Schools Network aims to lead the way in the use of evidence-based teaching, building affiliations with large numbers of schools in their region to help them use
evidence more effectively to inform their teaching by:
•

encouraging schools to make use of evidence-based programmes and practices through regular communication and events; and

•

providing training and professional development for teachers and senior leaders on how to improve classroom practice based on the best available evidence.

Chairman’s introduction
Chief Executive’s report
Get involved

Our Research Schools Network
14

North West

West Midlands and Central England

1.

Alexandra Park Associate Research School,
Stockport

20. Billesley Research School, Birmingham

2.

Aspirer Research School, Macclesfield

3.

Blackpool Research School

4.

Cumbria Associate Research School

23. Leicestershire and Rutland Associate Research
School

5.

Manchester Communication Research School

24. Sandringham Research School, Hertfordshire

6.

Meols Cop Research School, Southport

7.

Oldham Research School

8.

Oldham Associate Research School

9.

Wilbraham Associate Research School,
Manchester
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Yorkshire and the North East
10. Bradford Research School

25. Derby Research School
26. Ipswich Associate Research School
27. Kyra Research School, Lincolnshire
29. Unity Research School, Suffolk

30. Charles Dickens Research School, London

13. Huntington Research School, York

31. Durrington Research School, Worthing, West
Sussex

16. Sheffield Associate Research School
18. Town End Associate Research School,
Sunderland
19. The Wolds Associate Research School, Hull and
the East Riding

32. East London Research School
33. Greenshaw Research School, Sutton

South West and South Coast
34. Cornwall Associate Research School, Mounts Bay
35. HISP Research School, Eastleigh
36. Kingsbridge Research School, Devon
37. West Somerset Research School, Wells
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28. Norwich Research School

London and the South East

17. Shotton Hall Research School, County Durham
31

East Midlands and the East of England

12. Doncaster Research School

15. North Yorkshire Coast Research School

Generating Evidence

22. Staffordshire Research School

11. Carmel Research School, Darlington

14. Newcastle Research School
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21. St Matthew’s Research School, Birmingham
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Direct support for schools
Regional partnerships
The EEF’s new regional initiative began in earnest in 2019-20, following a one-year pilot in two regions. It responds to the demand from schools, local authorities, multi-academy
trusts and other intermediaries, to engage with evidence in a more systematic and sustained manner: helping schools understand and use evidence in the classroom in a longterm collaboration.
Our team of six Regional Leads is working closely with the EEF’s Research Schools Network and other practitioners in their areas to develop a high-quality offer to schools across
the country of professional development programmes, access to evidence-based interventions, and ongoing support and coaching.
Here are some examples…

Yorkshire and the North East

A collaborative partnership between Wakefield Local Authority, Wakefield System
Leaders and Doncaster Research School is being supported by funding from
the EEF and Wakefield Council. The programme will consider how the EEF’s
research evidence can inform leadership decisions, improve teaching, and,
ultimately, improve outcomes for pupils, particularly those facing disadvantage.

North West

The WELL Project in West Cumbria has co-funded with the EEF the
new Cumbria Associate Research School. This extra local capacity,
supported by Blackpool and Shotton Hall Research Schools, is
providing a package of evidence-informed CPD for schools in the
region, which, owing to their size and location, would not normally be
able access such provision; in addition, they benefit from expert local
support and access to EEF Promising Projects.

East Midlands and the East of England

In Suffolk, a new local partnership – involving Suffolk County Council,
Ipswich Opportunity Area, Unity Research School and Westbourne
Academy – has been established to enable over 30 schools in
the county to access free training and support to aid the effective
deployment and development of teaching assistants in their settings.

West Midlands and Central England

Billesley Research School has successfully delivered an online
‘Improving Key Stages 1 and 2 Literacy’ programme to 27 primary
schools across The Elliot Foundation Trust. The programme included
online coaching support for schools working to deliver improvements in
their settings, based on the best-available evidence.

London and the South East

The team at Durrington Research School has been working on
a-county-wide strategy to support disadvantaged pupils across
West Sussex. This has involved 23 Pupil Premium reviews, the
findings of which have been used to form the basis of training
sessions on ‘Making the Difference for Disadvantaged Learners’,
accessed by 42 schools in the county.

South West and the South Coast

A long-term project, undertaken in partnership with Bristol City Council,
aims to establish a sustainable, local drive for evidence-informed
school improvement in the region. To this end, the EEF is joint-funding
the training, deployment and evaluation of Regional Implementation
Leads. They will work alongside school leaders to help embed the
recommendations from our guidance report ‘Making Best
Use of Teaching Assistants’, which will be delivered
through a professional development programme led
by West Somerset Research School.

The EEF partnered with Kent County Council to deliver a threeyear project – EEFective Kent – aiming to improve educational
outcomes for children across the county. Local schools
are supported to adopt evidence-based approaches and
interventions through subsidised access to training programmes
based on EEF guidance reports and match-funding to implement
an EEF Promising Project. EEFective Kent also aims to develop
evidence-based leadership in the area to ensure the impact of the
project is sustained.
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Working in partnership
The EEF works with funding partners who share our commitment to offering the
best possible educational opportunities to children and young people, in particular
from disadvantaged backgrounds.

The EEF gratefully acknowledges the contributions of all its co-funding partners.
We are grateful, too, for pro bono contributions in 2019-20 from our legal advisers,
Macfarlanes and Freshfields Bruckhaus Deringer.
To read about more of the EEF’s funding partnerships, click here.

Partnership income/pledges by financial year:
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Chief Executive’s report
Get involved

£35m

Over
contributed by 42 organisations
and individuals to help extend the
reach of work the EEF is funding

£35.4m

The EEF’s Covid-19 response

£32.2m

Generating Evidence

£28.5m
£25.4m

Using Evidence

£20.3m

Partnerships
£13.2m

International

£10.3m

Finance

£4.7m

£1.9m

£2.8m

£5.6m

£2.9m

£7.1m

£5.1m

£3.1m

£3.6m

£3.3m

2011-12

2012-13

2013-14

2014-15

2015-16

2016-17

2017-18

2018-19

2019-20

Communications
About us

Cumulative total
All figures include cash received and written pledges secured. Grants from the Department for
Education and contributions to projects from schools are all excluded from these figures
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Working in partnership
Funding partnerships, 2019-20
Supporting the EEF’s Covid-19 response
When schools closed to most pupils in March 2020, the EEF immediately
initiated plans to support the learning of the most disadvantaged and
sought philanthropic support to maximise their reach.
We joined forces with the Sutton Trust, Impetus and Nesta to launch
the National Online Tuition Pilot, bringing high-quality tutoring to
over 1,600 pupils across summer 2020. It was co-funded by the EEF,
alongside Wellcome Trust, Paul Hamlyn Foundation, and other
funders.
In addition, of course, the EEF also helped pioneer the new National
Tutoring Programme to support schools in providing a sustained
response to Covid-19. In setting up the organisation to deliver highquality, heavily subsidised tutoring, we were greatly assisted by financial
support from KMPG Foundation, in addition to pro bono support from
Bain & Company and Freshfields.

“The food hampers
our families have been
given are off the scale
in terms of what they
can normally afford. It
really is a light in the
darkness moment; a
little window in history
when people have said,
‘We will contribute
to society’ and we are
truly grateful.”
Stephen Tierney
CEO of the Blessed
Edward Bamber
Catholic Multi Academy
Trust, Blackpool

Sunday Times Christmas Appeal in partnership with the EEF
The EEF partnered with The Sunday Times on its 2019 Christmas
appeal, inviting readers to support schools serving disadvantaged
communities helping pupils in the holidays by providing food and a safe
place to play, as well as a host of educational day trips and activities that
can enhance their learning.
Over £1.3 million was raised from over 10,000 individuals, all of which
has been allocated by the EEF to the eight schools and five areas
featured in the Appeal, in Blackpool, Stoke-on-Trent, Worthing, Norwich
and Taunton.

A partnership to scale up EEF Promising Projects
We were delighted to announce a major partnership with
Intermediate Capital Group (ICG) contributing £1.5m over three
years to support two of the EEF's Promising Projects - programmes
that have demonstrated positive impacts for children and young
people when independently evaluated by the EEF. These were:
•

•

Nuffield Early Language Intervention (NELI), which focuses
on improving the listening, narrative and vocabulary skills of
young children with relatively poor spoken language skills. ICG
co-funded our second RCT in 193 schools, which found that
children who received NELI made +3 months’ additional progress
in oral language skills. ICG also co-funded the EEF pilot of a
high-quality online training model for NELI which was pivotal in the
UK Government’s decision to support NELI’s scale up, making it
available at no cost to all primary schools in 2020-21.
The Tutor Trust, which aims to transform one-to-one tuition and
help tackle educational inequality in a unique way – recruiting and
training bright university students as tutors in the core subjects
of maths, English and science and placing them in state schools.
Tutor Trust was one of four organisations selected to take part
in our National Online Tuition Pilot, an initiative which provided
high-quality tutoring to a total of 1,643 pupils in 70 schools in
disadvantaged areas during summer 2020.
“Our business has grown substantially in recent years and we
felt strongly that our charitable giving should keep pace with this
growth and extend beyond our highly successful programme with
ThinkForward.
We are grateful for the time our Charity Committee has put in
over the past 18 months and are looking forward to working
closely with the EEF and the Tutor Trust, as well as looking to
extend our charitable programme outside the UK.”

Thank you card, designed
by a pupil from Rosendale
Research School, sent to all
donors to the Sunday Times
Christmas Appeal

Benoît Durteste, Chief Executive of ICG
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International
Developing international partnerships
to support teachers world-wide

The EEF is committed to global
collaboration, learning with and from
our partners to deliver evidence into the
hands of teachers where it can make the
biggest difference.

We have now concluded the third year of our five-year
partnership with the BHP Foundation. It has been a year
characterised on the one hand by tragic and widespread
Covid-19 disruption to learning across the world; and
on the other, by unprecedented levels of collaboration
between our partners:

We continue to believe that greater global
collaboration in the synthesis, generation
and mobilisation of high-quality evidence
will also support our core mission to boost
attainment for disadvantaged children and
young people in England.

•

More and better evidence of high-potential
approaches and programmes will feed
directly into the global evidence synthesis on
which our popular Teaching and Learning
Toolkit (and its Early Years companion) are
based. In addition, it will help us to fill gaps
more quickly in the evidence base for the
benefit of all teachers and students.

•

•

•

•

37

The EEF’s Rapid Evidence Assessment on the
impact of remote learning has been shared across
our network partners and replicated in the Australian
context by Evidence for Learning, as well as being
contextualised by the Queen Rania Foundation for use
in Jordan.
EEF resources to support schools and parents in the
face of school closures are also being translated into
Spanish and Catalan by our La Caixa partners, with
similar interest now emerging in Peru.
We delivered our first remote, online Global Partners’
workshop, showcasing the work of academics
supported by the Global Fellowship Programme, and
replicated many of the outcomes of previous years’
in-person workshops.
A major milestone has been reached under the making
better use of existing evidence strand, with coding
complete for all primary outcomes reported under
the EEF’s education database project. This milestone
signifies the successful screening of 12,510 studies,
and the coding and quality assurance of 2,724 studies,
representing what is now the most comprehensive
repository of education studies in the world.
And as we move into the fourth year of the project,
we anticipate re-starting all trials that have been
necessarily paused by COVID-related school closures,
and with increasing interest from countries looking to
evidence to support their education recovery initiatives.
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International
Building a global evidence network
As well as being used by most schools in England, the EEF’s Teaching and Learning Toolkit has an increasing global reach, including translations in Spanish, Portuguese, French
and Arabic

Chairman’s introduction
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Spain - translation of the EEF Toolkit into
Spanish and Catalan through a partnership with
EduCaixa (Fundación Bancaria “la Caixa”).

The EEF’s Covid-19 response
Middle East and North Africa –
translation and contextualisation
of the EEF Toolkit into Arabic
for teachers and policymakers,
complemented by the production of a
Guidance Report on Arabic Literacy.
The EEF is working in partnership
with the Queen Rania Foundation.

Generating Evidence
Using Evidence
Partnerships
International

Latin America and the Caribbean translating the EEF Toolkit into Spanish
and Portuguese, along with the integration
of more than 250 recent local studies
that help contextualise the evidence for
teachers there. The partnership between
EEF and SUMMA is supported by the
Inter-American Development Bank (IDB)
and Fundación Chile (FCH).

Cameroon, Nigeria, Chad, and Niger - a
partnership with Effective Basic Services Africa
(eBASE) is seeing the EEF Toolkit adapted for
teachers there, including a French translation
and the addition of new topics, including
menstrual hygiene management interventions
and conditional cash transfers.

Finance
Communications
About us

Australia – initially developing an
Australian version of the EEF Toolkit,
contextualising it with recent examples
of local research, the partnership now
encompasses large-scale trials in
Australian schools. This work is led
by Evidence for Learning and Social
Ventures Australia.
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Finance, 2019-20

All figures shown are for the financial year ended 31 March 2020 unless otherwise indicated.

Founding grant

Investment management

Investment performance, 2019-20

The EEF is a registered charity established in 2011 with
a founding grant from the Department for Education of
£125 million to be expended within 15 years. In addition
to investment returns on this endowment (see below),
the EEF actively seeks to partner with other funders to
help extend the reach of its work; please see ‘Working
in Partnership’ for details.

The EEF’s investment objectives aim to deliver the charitable
outcomes for which it has been set up. Currently, these
objectives are to:

The portfolio’s value at year end of £73.6 million
compared to £88.3 million in the previous year. The
decrease in value is primarily driven by withdrawals
of £14 million made during the year to fund grants
and evaluations as well as operating expenses.
Net income received from the investments after
management costs was £0.4 million and a
revaluation loss was recorded of £(0.8) million. The
overall return on the portfolio since inception in
June 2011 has been 30%, an annualised rate of
3% per annum.

Funding approved
The EEF total grant expenditure amounted to £17.4
million in the financial year. The EEF approved direct
grant awards of £7.6 million to 20 projects in the year,
evaluation and research funding amounted to £7.3
million in the year, while scale-up expenditure amounted
to £2.4 million.

•

•

ensure a reasonable match between the cash flows
from the assets in the portfolio and the EEF’s planned
spending schedule;
maximise potential spending power while remaining
consistent with a low-risk investment policy.

When the EEF was founded, the Board of Trustees engaged
two professional investment management firms to manage
the portfolio following a competitive tender process: J.P.
Morgan and Goldman Sachs. In January 2019, the Trustees
reviewed the portfolio managers with a view to consolidate to
one portfolio manager and invited four firms to bid for the full
portfolio. Goldman Sachs Asset Management (GSAM) was
appointed in March 2019 as the single portfolio manager. All
assets held by JP Morgan were transferred in June 2019.

Financial review
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In the financial year under review, income including
donations and legacies, income from trading activities
and from investments was £8.9 million (2019: £6.7
million), Total expenditure for the year was £21.1
million (2019: £22.5 million). Total funds, restricted and
unrestricted, were £59.7 million as at 31 March 2020
(31 March 2019: £72.7 million).
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The Trustees consider that the current level of free
reserves (general unrestricted funds less fixed assets)
of £57.8 million forms a pool available for supporting
EEF activities to April 2026 – as stipulated in the terms
of the initial grant – and believe this pool is sufficient
to meet the planned expenditure requirements of the
organisation for the foreseeable future.
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Communications
The EEF is committed to ensuring our work is effectively communicated
across the year to teachers, senior leaders and other practitioners looking for
clear, practical, well-evidenced ways to improve young people’s outcomes,
with a focus on helping the most disadvantaged.
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46%

Direct EEF communications with schools
•

•

National Tutoring Programme - The NTP website was launched on 3 August,
with guidance and resources for schools, tutoring organisations, and potential
tutors and mentors.
In its first month,
from launch to 1
September, the
website had over
27,500 unique
users and 13,500
subscribers to
the NTP email
newsletter.

increase in
unique users, to

1,158,516
increase in
news alert email
subscribers, to

36,507

41%

This certificate is presented to

to

Sir Kevan Collins
Chief Executive, EEF

26,387

December 2019

•

EEF surveys of teachers – The EEF undertook its first survey of teachers in
April 2020. Over 600 responded, offering valuable insights into initial priorities
at the start of partial school closures during the first national lockdown.

27%

Generating Evidence

137%
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Partnerships

70,619

increase in
Facebook likes,

in appreciation of your important contribution as an EEF Project Partner

EEF Guidance Reports – Our three
new/updated EEF guidance reports have also each been communicated
directly to school leaders across the country by email.

The EEF’s Covid-19 response

increase in Twitter
followers, to

Together, we can break the link between family income and educational achievement.

•

Get involved

Using Evidence

EEF-funded projects – In December 2019, we mailed over 3,000 schools,
as well as early years and post-16 settings, with a special Certificate of
Appreciation to say thank you for their
Certificate of Appreciation
important contribution as EEF Project
Partners. All have been involved in
trialling high-potential programmes,
supporting our real world educational
research. In addition, we email
participants in EEF trials with the
independent evaluator’s findings when
they’re published.
Sir Peter Lampl
Chairman, EEF

Chief Executive’s report

Total LinkedIn
page followers

29,387
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EEF in the media
In addition coverage relating to our work in response to Covid-19 partial school closures, the EEF also featured in
a number of articles on our usual work, such as:
•

The 7 things 100 RCTs tell us about the attainment gap (Jan 2020) – In her first article for Tes as the EEF’s
chief executive, Prof. Becky Francis shares key findings from our first hundred randomised controlled trials.

•

Is education research making a difference? (Feb 2020) – 'Our system is more evidence-rich than a decade
ago. But leaders face a clear choice about the ways in which they use it,' writes Prof. Francis for Tes.

•

Meet Sir Kevan Collins - champion of education research (Sept 2019) – “England’s education system is not
broken,” he says. “England has a good education system, but it is not yet good enough for everybody.” Tes
profiles the EEF’s former chief executive.

Welcoming Professor Becky Francis as the EEF’s new chief executive
In January 2020, we welcomed the EEF’s new chief executive, Prof. Becky Francis, at an event hosted by our
chair, Sir Peter Lampl. The panel of speakers included: Eleanor Mills (Editor, Sunday Times Magazine), Prof. Anna
Vignoles (Professor of Education, University of Cambridge), Judith Kidd (Director of Bradford Research School),
Nick Bent (Co-Founder and CEO, The Tutor Trust).

Bitesize evidence:
free weekly EEF email series
More than 16,000 individuals have subscribed to at
least one of our free email series. Based on the EEF’s
guidance reports, teachers can sign up to receive
practical recommendations, delivered weekly, direct
to their inbox – with hand-picked additional resources
selected by the reports' authors.
•

Metacognition and Self-regulated Learning (7,647
subscribers at 1 Sept 2020)

•

Making Best Use of Teaching Assistants (2,913)

•

Improving Mathematics in Key Stages 2 and 3
(2,963)

•

Improving Literacy in Secondary Schools (2,945)

•

Working with Parents to Support Children’s
Learning (1,161)

EEF podcasts
Our first podcast series, ‘Trialled and Tested’,
in partnership with Evidence Based Education,
communicated key messages from EEF trials and
research, drawing on external experts, EEF input, and
practitioners from our Research Schools Network. A
further two episodes were broadcast in 2019:
•

‘Exit interview’ with Sir Kevan Collins
(Dec 2019)

•

Improving Social and Emotional Learning
(Oct 2019)

The EEF has plans for a new podcast series, Evidence
into Action, beginning in late 2020.
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About us
Trustees

In-house team (as at September 2020)

Sir Peter Lampl (Chair)
Naomi Eisenstadt
Dr Lee Elliot Major (Until September 2019)
Louis G. Elson
Sir Peter Gershon
David Hall CBE (Vice-Chair)
Lucy Heller
Nat Sloane CBE
Hanneke Smits

Professor Becky Francis, Chief Executive
(succeeded Sir Kevan Collins in January 2020)
Stephen Fraser, Deputy Chief Executive

Education Advisory Board

Evaluation:
Triin Edovald (Head of Evaluation)
Florentina Taylor (Senior Evaluation Manager)
Jennifer Stevenson (Senior Evaluation Manager)
Diotima Rapp (Evaluation Manager)
Celeste Cheung (Evaluation Manager)
Christine Kelly (Evaluation Manager)
Arnaud Vaganay (Evaluation Manager)

Sir Michael Wilshaw (Chair)
Kate Atkins
Prof Becky Francis (until October 2019)
Tim Gardam
Peter Goldsbrough
Sir Mark Grundy
David Hall CBE
Hang Ho
Russell Hobby
Professor Steve Higgins
Sir Frank Mcloughlin CBE
Ann Mroz
Professor Dame Alison Peacock

Programmes:
Eleanor Stringer (Head of Programmes)
Matthew van Poortvliet (Head of Programmes)
Joe Collin (Programmes Manager)
Sarah Tillotson (Programmes Manager)
Jamila Boughelaf (Programmes Manager)

Dissemination and Impact:
Stuart Mathers (Head of Dissemination and Impact)
Alex Quigley (National Content Manager)
Lizzie Swaffield (National Delivery Manager)
Professor Jonathan Sharples (Professorial Research Fellow)
Pauline Brown (Regional Delivery Lead)
Siobhan Keddie (Regional Delivery Lead)
Caitlin Mackinder (Regional Delivery Lead)
Sue Morgan (Regional Delivery Lead)
Lorwyn Randall (Regional Delivery Lead)
Igraine Rhodes (Regional Delivery Lead)
Caroline Bilton (Content Specialist, Literacy)
Dr Niki Kaiser (Content Specialist, Science)
Kirsten Mould (Content Specialist, Learning Behaviours)
Simon Cox (Content Specialist, Maths)
Dr Trent Grassian (Communications and Engagement Manager)
Phoebe Fisher (Regional Delivery Officer)
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Jonathan Kay (Acting Head of Policy; Toolkit Lead)
Maisie Monroe (International Manager)
Shelby Roberts (Policy Officer)
Harry Madgwick (Policy Officer)
Professor Rob Coe (Senior Associate)
Ben Weidmann (Research Associate)
National Tutoring Programme (seconded EEF staff)
Robbie Coleman (Director of NTP Secretariat)
Emily Yeomans (Director of NTP Partners)
Amy Clark (Senior Programme Manager)
Kathryn Davies (Senior Programme Manager)
Amy Ellis-Thompson (Evidence and Guidance Manager)
Liberty King (Tutoring Liaison Manager)
Camilla Nevill (Evaluation Manager)
Mohammad Zaman (Project Manager)
Nancy Shaw (Administrative Assistant)
Development and Communications:
Stephen Tall (Director of Development and Communications)
Adil Morrison (Digital Manager)
Hilary Cornwell (Head of Media, jointly with Sutton Trust)
Charlotte Bedford (Communications and Media Officer)
Finance and Administration:
Anne-Laure Bedouet (Head of Finance and Operations)
Helen Tesfamichael (HR Manager)
Tanya Rajiah (Executive Assistant)
Bola Adefami (Finance Officer)
Candice Boateng (Business Administration Apprentice)
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About us
Chairman’s introduction
Chief Executive’s report
Get involved
The EEF’s Covid-19 response
Generating Evidence

The Education Endowment Foundation was founded
in 2011 by lead charity, The Sutton Trust, in partnership
with Impetus Trust

With a £125m grant from the
Department for Education

Using Evidence

Social Media

Address
5th Floor, Millbank Tower
21-24 Millbank
London
SW1P 4QP
Phone: 0207 802 1676
info@eefoundation.org.uk

Charity registration number:

Partnerships

On Twitter @EducEndowFoundn

International

By liking Facebook.com/EducEndowFoundn
By subscribing to our YouTube channel

Finance

By connecting with us on LinkedIn

Communications

1142111

Website
www.educationendowmentfoundation.org.uk

The Education Endowment Foundation is a charity and a company limited by guarantee.
Registered in England: no. 1142111
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About us
HandstandCreative.com

The EEF and Sutton Trust are, together, the
government-designated What Works Centre for Education

