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The Education Endowment Foundation (EEF) is commissioning a review of the best available 

evidence on how to deliver effective feedback; and supplementary research to understand 

schools’ current feedback practices. We are seeking proposals from research teams able to 

complete this work. The review will be used to inform a guidance report on feedback. The 

deadline for proposals is 5pm, 15th March 2019.  

 

Background  

EEF guidance reports summarise the best available research evidence on an aspect of teaching and 

learning, and present actionable recommendations for practice. Guidance reports are based on rigorous 

reviews of research evidence and are produced in collaboration with practitioners. The EEF has 

published several guidance reports so far, including:  

• Making Best Use of Teaching Assistants   

• Improving Secondary Science 

• Metacognition and self-regulated learning 

A future guidance report will focus on how to deliver effective feedback.  

The outline of the process for producing EEF guidance reports is as follows.  

1. The EEF appoints a panel of practitioners, academics, and other stakeholders to support the 

creation of the guidance report.  

2. The EEF commissions a review of the research evidence related to the focus of the guidance 

report.  

3. The completed review is then presented to the EEF panel. Together, the panel and the EEF 

will use the evidence review to draft a series of evidence-based recommendations for practice, 

with ongoing support from the evidence reviewer.  

 

Review focus and methods  

The scope of the evidence review will include how to deliver feedback across primary and secondary 

schools (age 5-16), and across subject areas, in order to improve the academic outcomes of children. 

The reviewer will focus primarily on questions agreed with the panel, but will also look for important 

evidence not covered by the questions. In addition, we may ask the review team to conduct some 

primary research to understand current practices on feedback. 

1. Review the evidence on how to deliver effective feedback 

The evidence review will undertake both a review of the theoretical literature related to feedback, and 

a review of the intervention evidence, in order to answer a set of questions agreed by the panel. These 

questions include (full list of questions may be found in Appendix A):   

a. How should we define and conceptualise feedback?  

b. What are the pre-requisites required to deliver effective feedback?  

c. Which source of feedback is likely to be most effective for different purposes?  

d. Which form of feedback is likely to be most effective for different purposes?  

https://educationendowmentfoundation.org.uk/tools/guidance-reports
https://educationendowmentfoundation.org.uk/tools/guidance-reports/making-best-use-of-teaching-assistants/
https://educationendowmentfoundation.org.uk/tools/guidance-reports/making-best-use-of-teaching-assistants/
https://educationendowmentfoundation.org.uk/tools/guidance-reports/improving-secondary-science/
https://educationendowmentfoundation.org.uk/tools/guidance-reports/improving-secondary-science/
https://educationendowmentfoundation.org.uk/tools/guidance-reports/metacognition-and-self-regulated-learning/
https://educationendowmentfoundation.org.uk/tools/guidance-reports/metacognition-and-self-regulated-learning/
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e. What focus, tone and direction of feedback are likely to be most effective for different purposes? 

f. When should feedback be delivered for different purposes? 

g. How can schools effectively embed good feedback practice?  

We welcome proposals that address these questions, and also invite proposals to comment on these 

questions and suggest changes or additions where you feel important questions related to feedback 

are not being addressed. As stated, we also expect teams to look for important evidence not covered 

by these questions. In addition, review teams should endeavour to find tangible examples of evidence 

based practice that we may use in the Guidance Report in order to exemplify good practice, or specific 

strategies that teachers could adopt. Please refer to previous guidance reports for an indication of what 

such examples/strategies could look like. 

2. Review the evidence on current practice 

We may also commission a review of current practice, and welcome teams to propose ideas on how to 

conduct primary research that ascertains whether schools are currently implementing evidence-

informed feedback.  We recommend that this research would be conducted following the completion of 

the review of evidence. We invite teams to comment on what evidence is already available on current 

practice on feedback, and how they might collect information from schools in a way that would provide 

an accurate assessment of current feedback practices. 

You are not required to bid for both the review of evidence and the review of current practice, and you 

will not be disadvantaged should you choose to only bid for the evidence review.  

 

Review process  

In producing this review, we would expect teams to work very closely with Professor Steve Higgins and 

the EEF Toolkit Team based at Durham University. As part of their efforts to update the EEF’s Teaching 

and Learning Toolkit, they have recently re-analysed the individual studies that make-up several key 

meta-analyses on feedback and codified these individual studies into a new database (based on the 

typology offered by Hattie and Timperley 2007 together with additional study level information). This will 

give review teams a head-start when searching for relevant studies, and analysis of these individual 

studies could also feed into the review. We would expect the review team to align its activities to make 

best use of this work and make time in April 2019 to discuss the process with Professor Higgins. We 

would also expect teams to search for other individual intervention studies, not covered by the Toolkit 

project (which could be coded and added to the Toolkit) and to review relevant theoretical literature.  

The deadline for proposals is 15th March 2019. We are looking to appoint a team in early April, and 

they will then be required to attend a panel meeting from 1-4pm, 2nd May 2019. Review teams must be 

available for this date. During April, the review team will be expected to conduct preparatory work, which 

will include liaising with Professor Steve Higgins, and gaining an initial understanding of the evidence 

base in order to hone the review questions proposed (Appendix A). We would expect drafts and 

frameworks to be shared throughout the review, and that the review of evidence would be completed 

by October 4th 2019 ahead of a presentation to the EEF and the Panel in mid-October (the review of 

current practice, should you opt to conduct it, may be undertaken after this date). We would then expect 

the authors to remain involved until Spring 2020 while the EEF leads on producing a teacher-facing 

guidance report. 

 

Appointment process 

If you would like to be considered to undertake the review, please send a brief outline describing your 

proposed approach. Please include an overview of your relevant skills and experience, and an 

estimated budget. Similar reviews conducted previously for the EEF have been awarded budgets 

between £20,000-£30,000, but we are flexible and encourage you to submit a budget proposal that you 
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deem to be appropriate. For example, if you intend to undertake additional primary research, we may 

consider awarding a higher budget (this can be costed as an option).  

Proposals should be no more than 1,500 words, excluding references.  We recognise that different 

aspects of this review may require different expertise, so are open to joint applications from multiple 

teams. We will finalise the specification with the successful team. An updated proposal should be 

provided by the review team following the first panel meeting, providing additional detail on the agreed 

approach. The final report will be peer reviewed. Similar reviews funded by the EEF can be found on 

the evidence reviews section of the EEF website, though please note that all of these reviews were not 

conducted with the primary aim of producing guidance.  

If you have any questions, please contact Joe Collin (email below), and please send your proposal to: 

joe.collin@eefoundation.org.uk by 5pm on 15th March 2019.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://educationendowmentfoundation.org.uk/evidence-summaries/evidence-reviews/
mailto:joe.collin@eefoundation.org.uk
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Appendix A- Full list of questions to be answered by the evidence review  

We welcome proposals that address these questions, and also invite proposals to comment on these 

questions and suggest changes or additions where you feel important questions related to feedback 

are not being addressed. Please note that these are not fully formed research questions so are open 

to be amended and adapted. As stated, we also expect teams to look for important evidence not covered 

by these questions. 

1. What is feedback, what impact can it have, and how should it be conceptualised?  

a. What is feedback? 

• How should we define feedback? What is the difference between a broad definition of 

‘feedback’, and a more focused definition of ‘formative feedback’? Is feedback just 

marking?  

• What are the different functions of feedback?  

• How is feedback currently implemented in schools, across different age ranges and 

subjects?  

b. What impact can it have?  

• What impact can it have on all learners? 

• What impact can it have on disadvantaged learners?  

• Does it have the same impact across different subjects and age ranges?  

c. How can it be conceptualised?  

• Where does feedback fit in an evidence-informed teaching sequence? 

• What is the relationship between feedback and assessment?  

• What is the relationship between feedback and instruction? (e.g how does a teacher 

adapt practice in response to it)  

• How can it be conceptualised within a formative assessment model?  

 

2. What are the prerequisites required to deliver effective feedback? 

• What needs to accompany feedback in order for feedback to be effective? (e.g effective 

planning and teaching, a positive learning culture, clear goals, pupil commitment to reach 

goals, appropriately challenging tasks, tasks that provide an insight into what pupils are 

thinking, and effective assessment)   

• How can a teacher ensure that they provide feedback as a recipe for future action? How 

can they ensure the learner can use it to improve their performance? How can you ensure 

that the recipient of feedback does more work than the donor?   

• Given that the effectiveness of feedback depends on how the recipient receives it, what are 

the key tenets of cognitive science that a teacher needs to understand in order to deliver 

effective feedback?  

 

3. Which source of feedback is likely to be most effective for different purposes?  

• What is the most effective source: teacher, TA, parent, peer, digital or self? 

• How can peer and self-assessment be effectively deployed as feedback?  

• Should the source differ for different tasks, subjects, age groups, ability ranges (including 

SEN) or any other instructional context or pupil level variables (e.g pupil goal orientation, 

self-efficacy, motivation)?  

 

4. Which form of feedback is likely to most effective for different purposes?  

• What form should it take: spoken verbal, non-verbal, written verbal or written non-verbal?  

• How lengthy and complex should feedback be (and how does this relate to cognitive load 

theory)?   

• Specifically, with regards to marking, what kind of marking can enhance pupil progress? 

Should grades/marks be included in students’ work? How can you use grading practices to 

support learning? How can teachers best use their time marking?  

• Specifically, with regards to verbal, how can verbal feedback be delivered effectively?  
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• Should the form differ for different tasks, subjects, age groups, ability ranges (including 

SEN) or any other instructional context or pupil level variables?  

 

5. What focus, tone and direction of feedback are likely to be most effective for different 

purposes?  

• What should feedback focus on: outcome, process, leaners’ strategies or the person?  

• Should it be specific or general?  

• Should it be directive or facilitative? Should it verify success and/or inform on future 

actions?  

• Should it be norm-referenced (in relation to others), self-referenced (in relation to a pupil’s 

past attainments) or standards-oriented?  

• What should the emotional tone of the feedback be: positive, neutral, negative? How and 

when should praise be used? Should rewards be used, and can rewards be considered as 

feedback?  

• How can a teacher adapt feedback considering the emotional response a learner will have 

to it? How can they prepare a pupil for challenging feedback?  

• Who is it best to direct it to: the individual or general class?  

• Should the focus, tone and direction differ for different tasks, subjects, age groups, ability 

ranges or any other instructional context or pupil level variables? 

 

6. When should feedback be delivered for different purposes?   

• Should feedback be prior to a task, during, immediate, delayed (short), delayed (long)?  

• How frequent should feedback be? Should you limit feedback to ensure pupils do not 

become dependent on it? What are the opportunity costs (at what point is time spent giving 

feedback better spent on other tasks)?  

• Should the timing differ for different tasks, subjects, age groups, ability ranges or any other 

instructional context or pupil level variables? 

 

7.  How can schools effectively implement good feedback, and how can feedback impact 

wider school practice?  

• How can we use CPD to embed effective feedback?  

• How can you write an effective whole school feedback policy?  

• How can schools use feedback to improve curriculum and teaching?  

• How can we measure the impact that feedback is having?  

 

 


