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Summary of effects   

Study Effect size Notes 

Meta-analyses 

Durlak, Weissberg, Dymnicki, 
Taylor & Schellinger, 2011 

0.27 academic performance 0.27 

Single Studies 

Bierman et al., 2014 0.10 vocabulary 
0.03 letter word identification 
0.25 phonemic decoding 
0.04 sight word efficiency 

REDI intervention: 
Vocabulary=0.10 (0.09) 
Letter-word identification=0.03 
(0.11) 
Phonemic decoding=0.25 (0.12) 
Sight word efficiency=-0.04 (0.13) 

Nix et al., 2013 0.25 pre-school vocabulary 
0.49 emergent literacy 
0.18  kindergarten vocabulary 
0.14 emergent literacy 

Preschool vocabulary B=0.25, 
emergent literacy skills B=0.49 
Kindergarten vocabulary B=0.18 
Emergent literacy skills B=0.14 

Ashdown & Bernard, 2012 0.04 reading achievement Intervention vs.control reading 
achievement: d=-0.04 CI [-0.47, 
0.38] 
*ES calculated from means & SDs! 

Indicative effect size 0.20 (+ 3 months)  
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http://educationendowmentfoundation.org.uk/toolkit/about-the-toolkit/#average-impact
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Meta-analyses abstracts  
Study Abstract Moderator 

variables/notes 

Durlak, J. A., Weissberg, R. P., 
Dymnicki, A. B., Taylor, R. D., & 
Schellinger, K. B. (2011). The 
impact of enhancing students’ 
social and emotional learning: A 

meta‐analysis of school‐based 
universal interventions. Child 
Development, 82(1), 405-432. 
http://dx.doi.org/10.1111/j.1467-
8624.2010.01564.x 

This article presents findings from a meta-
analysis of 213 school-based, universal 
social and emotional learning (SEL) 
programs involving 270,034 kindergarten 
through high school students. Compared 
to controls, SEL participants demonstrated 
significantly improved social and 
emotional skills, attitudes, behavior, and 
academic performance that reflected an 
11-percentile-point gain in achievement. 
School teaching staff successfully 
conducted SEL programs. The use of 4 
recommended practices for developing 
skills and the presence of implementation 
problems moderated program outcomes. 
The findings add to the growing empirical 
evidence regarding the positive impact of 
SEL programs. Policy makers, educators, 
and the public can contribute to healthy 
development of children by supporting the 
incorporation of evidence-based SEL 
programming into standard educational 
practice. 

 

Bierman, K. L., Nix, R. L., 
Heinrichs, B. S., Domitrovich, C. E., 
Gest, S. D., Welsh, J. A., & Gill, S. 
(2014). Effects of Head Start REDI 
on children's outcomes 1 year later 
in different kindergarten 
contexts. Child development, 85 
(1), 140-159. 
http://dx.doi.org/10.1111/cdev.1211
7   

One year after participating in the 
Research-based, Developmentally 
Informed (REDI) intervention or “usual 
practice” Head Start, the learning and 
behavioral outcomes of 356 children (17% 
Hispanic, 25% African American; 54% 
girls; Mage = 4.59 years at initial 
assessment) were assessed. In addition, 
their 202 kindergarten classrooms were 
evaluated on quality of teacher–student 
interactions, emphasis on reading 
instruction, and school-level student 
achievement. Hierarchical linear analyses 
revealed that the REDI intervention 
promoted kindergarten phonemic 
decoding skills, learning engagement, and 
competent social problem-solving skills, 
and reduced aggressive–disruptive 
behavior. Intervention effects on social 
competence and inattention were 
moderated by kindergarten context, with 
effects strongest when children entered 
schools with low student achievement. 
Implications are discussed for 
developmental models of school 
readiness and early educational 
programs. 

*356 children, 
4.59 years mean 
age, RCT 

 

Nix, R. L., Bierman, K. L., 
Domitrovich, C. E., & Gill, S. 
(2013). Promoting children's social-

This study examined processes of change 
associated with the positive preschool and 
kindergarten outcomes of children who 

*NEW STUDY 
NOT ADDED! 

http://dx.doi.org/10.1111/j.1467-8624.2010.01564.x
http://dx.doi.org/10.1111/j.1467-8624.2010.01564.x
http://dx.doi.org/10.1111/cdev.12117
http://dx.doi.org/10.1111/cdev.12117
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emotional skills in preschool can 
enhance academic and behavioral 
functioning in kindergarten: 
Findings from Head Start 
REDI. Early Education & 
Development, 24(7), 1000-1019. 
http://dx.doi.org/10.1080/10409289.
2013.825565  

received the Head Start REDI (Research-
based, Developmentally Informed) 
intervention compared to usual practice 
Head Start. Using data from a large-scale 
randomized controlled trial (N = 356 
children, 42% African American or Latino, 
all from low-income families), this study 
tests the logic model that improving 
preschool social-emotional skills (e.g., 
emotion understanding, social problem 
solving, and positive social behavior) as 
well as language/emergent literacy skills 
will promote cross-domain academic and 
behavioral adjustment after children 
transition into kindergarten. Validating this 
logic model, the present study finds that 
intervention effects on 3 important 
kindergarten outcomes (e.g., reading 
achievement, learning engagement, and 
positive social behavior) were mediated by 
preschool gains in the proximal social-
emotional and language/emergent literacy 
skills targeted by the REDI intervention. It 
is important to note that preschool gains in 
social-emotional skills made unique 
contributions to kindergarten outcomes in 
reading achievement and learning 
engagement, even after we accounted for 
concurrent preschool gains in vocabulary 
and emergent literacy skills. Practice or 
Policy: These findings highlight the 
importance of fostering at-risk children's 
social-emotional skills during preschool as 
a means of promoting school readiness. 

 

Ashdown, D. M., & Bernard, M. E. 
(2012). Can explicit instruction in 
social and emotional learning skills 
benefit the social-emotional 
development, well-being, and 
academic achievement of young 
children? Early Childhood 
Education Journal, 39(6), 397-405.  
http://dx.doi.org/10.1007/s10643-
011-0481-x  

This study investigated the effect of a 
social and emotional learning skills 
curriculum, the You Can Do It! Early 
Childhood Education Program (YCDI), on 
the social-emotional development, well-
being, and academic achievement of 99 
preparatory and grade 1 students 
attending a Catholic school in Melbourne, 
Australia. One preparatory and one grade 
1 class were randomly chosen to receive 
structured lessons in YCDI, delivered by 
their classroom teachers over a period of 
10 weeks, while the remaining preparatory 
and grade 1 class served as the control 
group. The lessons were designed to 
teach young children confidence, 
persistence, organisation and emotional 
resilience. The educational program 
consisted of explicit, direct instruction 
lessons drawn from the YCDI Early 
Childhood Curriculum taught three times a 
week, supported by a variety of additional 

*Australian study 
*Positive S&E 
results but not 
academic! 
*preparatory 
students 

http://dx.doi.org/10.1080/10409289.2013.825565
http://dx.doi.org/10.1080/10409289.2013.825565
http://dx.doi.org/10.1007/s10643-011-0481-x
http://dx.doi.org/10.1007/s10643-011-0481-x
http://link.springer.com/search?dc.title=Early+Childhood+Education&facet-content-type=ReferenceWorkEntry&sortOrder=relevance
http://link.springer.com/search?dc.title=Early+Childhood+Education&facet-content-type=ReferenceWorkEntry&sortOrder=relevance
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social and emotional teaching practices. 
The results indicated that YCDI had a 
statistically significant positive effect on 
levels of social-emotional competence and 
well-being for the preparatory and grade 1 
students, a reduction in problem 
behaviours (externalising, internalising, 
and hyperactivity problems) for the grade 
1 students, and an increase in reading 
achievement (decoding text) for the lower 
achieving grade 1 students. These 
findings are discussed with regard to 
issues concerning the role of explicit 
instruction in social and emotional learning 
for the early years. 

 


