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Proposals  

Framework proposals 

These proposals represent an important evolution of current inspection 
arrangements. The new framework aims to focus inspection judgements and the 
criteria that underpin them on the quality of education that providers offer. The 
sections that follow illustrate how we propose to do this. 

Proposal 1 

We propose the introduction of a new ‘quality of education’ judgement built around 
our working definition of the curriculum. It will focus on a provider’s educational 
intent, implementation and impact. Inspectors look at teaching, assessment, 
attainment and progress under the current inspection framework, and they will 
continue to do so, but these considerations will contribute, viewed in the context of 
the provider’s curriculum, to a single quality of education judgement. In short, we 
propose to take a holistic approach to considering the quality of education rather 
than artificially separating the leadership of the curriculum from teaching, and 
separating teaching and the use of assessment from the impact this has on the 
outcomes that learners achieve. This will de-intensify the inspection focus on 
performance data and place more emphasis on the substance of education and what 
matters most to learners and practitioners. 

To what extent do you agree or disagree with the proposal to introduce a 
‘quality of education’ judgement? 

Strongly 
agree 
 

Agree 
 

Neither 
agree nor 
disagree 

Disagree 
 

Strongly 
disagree 
 

Don’t know 
 

      

 

Comments: 
The proposal to introduce a single ‘quality of education’ judgement has the potential 
to improve education for children from disadvantaged backgrounds. An 
overemphasis on performance data can create perverse incentives, including to 
narrow the curriculum or manipulate school rolls. A more holistic judgement that 
combines a consideration of curriculum, pedagogy and outcomes could mitigate 
some of these risks. 
 
A challenge is that a single ‘quality of education’ judgement could reduce schools’ 
focus on the quality of teaching, which is the single biggest driver of educational 
success, and has a disproportionately positive impact on students from 
disadvantaged backgrounds. 
 
In particular, there is a danger that by interpreting the phrase “substance of 
education” in a limited way, some schools could end up with broad curriculums but 
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narrow pedagogy. In reality, in both areas, breadth matters. Drawing on a wide 
range of effective teaching strategies is likely to give schools the best chance of 
successfully enacting a rich and balanced curriculum. 
 
The teaching of reading is an area where the importance of breadth is particularly 
clear, and where the draft framework could encourage schools to adopt overly 
narrow approach. While the overall framework helpfully highlights the value of “a 
rigorous approach to the teaching of reading”, we believe that sections on early 
reading in school inspection handbook and the underpinning evidence review lack 
balance and present mixed messages that could be misinterpreted by schools. 
 
Phonics instruction, which is heavily emphasised, for example featuring in three of 
four key “Intent” indicators related to early reading that inspectors will consider, is 
supported by an extensive and consistently positive evidence base. However, it is 
important to recognise that a balanced approach to early reading will include several 
other components, including reading comprehension and oral language approaches, 
each of which is also supported by a strong evidence base. 
 
The danger of misinterpretation is that schools are presented with a false 
dichotomy, where they are asked to choose between “developing generic reading 
comprehension strategies rather than the subject knowledge required for 
understanding” (Overview of research, p.22). In reality, comprehension skills and 
strategies are helpful in supporting children to learn new vocabulary and knowledge. 
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Proposal 2 

We propose to judge ‘personal development’ separately from ‘behaviour and 
attitudes’ to enhance the inspection focus on each and enable clearer reporting on 
both. This approach recognises the very different elements in focus. We believe that 
the behaviour and the attitudes learners of all ages bring to learning is best 
evaluated and judged separately from the provision made to promote learners’ wider 
personal development, character and resilience. 

To what extent do you agree or disagree with the proposed separation of 
inspection judgements about learners’ personal development and 
learners’ behaviour and attitudes? 

Strongly 
agree 
 

Agree 
 

Neither 
agree nor 
disagree 

Disagree 
 

Strongly 
disagree 
 

Don’t know 
 

      

 

Comments: 
We agree that personal development and behaviour are distinct, and can be judged 
separately.  
 
One risk is that by separating these judgements, while simultaneously combining 
others related to pupil outcomes, the curriculum, teaching and assessment under a 
single ‘Quality of education’ judgement, space that could have been used to 
emphasis to make more fine-grained comments about teaching and learning is lost.  
 
However, this does not detract from the logic of the separation. 

 

Early years (registered provision) 

We know that, to make a real difference to a child’s life, high-quality education and 
care between birth and the age of five are crucial. These early years should provide 
the foundation of a happy, successful future. The ‘Statutory framework for the early 
years foundation stage’ (EYFS) sets out the education and care standards that all 
early years providers must meet to ensure that children, from birth to five, learn and 
develop well and are kept healthy and safe. Once a provider is registered on the 
Early Years Register, Ofsted carries out regular inspections to evaluate the overall 
quality and standards of the early years provision in line with the principles and 
requirements of the EYFS. This will not change, but we propose to put a greater 
emphasis on the curriculum. It should be noted that early years in schools and 
maintained nursery schools are inspected under the schools handbook.  
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The quality of education (educational programmes) 

1. The educational programmes (EYFS) provide the curriculum framework that leaders 
build on to decide what they intend children to learn and develop. 

2. Leaders and practitioners decide how to implement the curriculum so children 
make progress in the seven areas of learning. 

3. Leaders and practitioners evaluate the impact of the curriculum by checking what 
children know and can do. 

 

We have seen an industry develop around assessment and tracking of young 
children. What children learn is too often coming second to the delivery of 
assessment information. The education inspection framework will put more 
emphasis on the quality of education and care. It will ensure that we consider 
children’s experiences and how they are being developed, alongside assessments. 

We want to make sure that the curriculum for children with particular needs, such as 
those with high levels of special educational needs and/or disabilities (SEND), is 
ambitious and meets their needs from birth to the age of five. We want to find out 
how leaders make sure that these children have full access to their entitlement for 
early education. 

Proposal 3 

We want to ensure that the education inspection framework 2019 judgements (see 
section above and para 131 in the EY handbook]) are appropriate for the range of 
early years settings. 

To what extent do you agree or disagree that the judgements will work 
well for: 

 Strongly 
agree 

Agree Neither 
agree or 
disagree 

Disagree Strongly 
disagree 

Don’t 
know 

Childminders        

Childcare on non-
domestic premises   

      

Childcare on 
domestic premises  

      

Childcare settings 
that offer care 
exclusively before 
and after school  

      

 

Comments: 
The Education Endowment Foundation does not hold a position on this question. 
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Please use this box to record any additional comments in relation to the 
detail set out in the early years draft inspection handbook. 

The focus on early literacy in the early years draft inspection handbook is welcome. 
Included within this is the reference to the importance to vocabulary, which is likely 
to be particularly crucial for children from disadvantaged backgrounds. We believe it 
would be valuable to emphasise that vocabulary instruction is likely to be most 
effective as one part of a broader approach prioritising the development of language 
and communication skills, that also includes activities such as shared reading. 
 
The handbook also highlights the importance of checking the extent to which 
children are able to articulate what they know, understand and can do in age-
appropriate ways. We believe that it would be valuable to explicitly link this to self-
regulation. There is evidence that children with well-developed self-regulation skills  
are more likely to succeed in education. Further, there are indications that children 
from disadvantaged backgrounds are more likely to begin nursery or reception with 
weaker abilities to self-regulate than their peers. 
 
The inclusion of reference to the importance of leaders supporting less experienced 
staff is valuable, and could be further strengthened by explicit reference to high-
quality professional development informed by evidence. 
 
In the school inspection handbook, it is stated that: “It is appropriate that in key 
stage 1, teachers focus on ensuring that pupils are able to read, write and use 
mathematical knowledge, ideas and operations. From key stage 2 onwards and in 
secondary education, however, inspectors will expect to see a broad, rich 
curriculum.” We believe that a broad and rich curriculum is appropriate from the 
early years onwards, and would caution against the implication that an effective 
approach to literacy or numeracy in the early years or key stage 1 cannot also be 
broad and rich. 
 

 

Maintained schools and academies 

Proposal 4  

Since their introduction in 2015, section 8 inspections of good and non-exempt 
outstanding schools have been valued by the sector. The changes made to the 
operation of these inspections from January 2018 have been welcomed by most 
schools inspected since then. The purpose of a section 8 inspection of a good school 
is to confirm that a school remains good. This will not change. However, as we have 
stated previously, the new education inspection framework represents an evolution 
in what it means to be a ‘good’ school.  

We have set out within the schools handbook (paragraphs 270-282) the fact that a 
section 8 inspection of a good school will focus on particular aspects of the school’s 
provision, as a subset of the full education inspection framework criteria. These are 
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drawn principally from the quality of education judgement, but also include specific 
elements of pupils’ behaviour, personal development and safeguarding.  

Currently, section 8 inspections of good schools (or ‘short inspections’) last for one 
day. We want to ensure that there is opportunity to gather sufficient evidence while 
on inspection to confirm that a school remains good under the new criteria. 
Therefore, we are proposing to increase the time for which the lead inspector is on 
site to two days. 

To what extent do you agree or disagree with the proposed focus of 
section 8 inspections of good schools and non-exempt outstanding schools 
and the proposal to increase the length of these inspections from the 
current one day to two days? 

Strongly 
agree 
 

Agree 
 

Neither 
agree nor 
disagree 

Disagree 
 

Strongly 
disagree 
 

Don’t know 
 

      

 

Comments: 
The Education Endowment Foundation does not hold a position on this question. 

 
Proposal 5  

In addition to the wider education inspection framework proposals we are 
introducing, we also propose a new approach to how our inspectors prepare for and 
begin inspections. This is in response to feedback that initial contact can be data-
driven and not allow schools to communicate fully with inspectors. 

We propose the introduction of on-site inspector preparation for all inspections 
carried out under section 5 and section 8 of the Education Act 2005. Currently, 
inspectors carry out pre-inspection preparation remotely on the day prior to on-site 
inspection. We propose that, from September 2019, this preparation takes place at 
the school on the afternoon before the inspection, enabling inspectors and leaders to 
carry out preparation collaboratively wherever possible.  

On-site preparation will allow for better communication between the lead inspector 
and the school, allowing the school a clear role in preparation work. It will help to 
reduce the burden on schools of making logistical arrangements on the morning of 
the inspection and providing documentation. It will provide more time to establish 
good, professional relationships between school leaders and the lead inspector. 

We propose that Ofsted will provide formal notification of the inspection no later 
than 10am on the day before the inspection. We then propose that the lead 
inspector will arrive on site no earlier than 12.30pm on that day. The lead inspector 
will use this time to talk with senior leaders in order to gain an overview of the 
school’s recent performance and any changes since the last inspection.  
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Conversations will focus particularly on how the school has built on its strengths, 
what weaknesses leaders have identified and what action they have planned or have 
in train to address those weaknesses. It will also be an opportunity to make practical 
arrangements, including about the documentation or other evidence that inspectors 
will need to see in the course of the inspection. Inspectors will complete their on-site 
inspection preparation and leave the school premises by no later than 5pm on the 
day before the inspection starts. Paragraphs 51 - 56 of the school inspection 
handbook set out in more detail what we expect on-site preparation to cover.  

To what extent do you agree or disagree with the proposed introduction of 
on-site preparation for all section 5 inspections, and for section 8 
inspections of good schools, on the afternoon prior to the inspection? 

Strongly 
agree 
 

Agree 
 

Neither 
agree nor 
disagree 

Disagree 
 

Strongly 
disagree 
 

Don’t know 
 

      

 

Comments: 
The Education Endowment Foundation does not hold a position on this question. 

 
Proposal 6  

The recent Teacher Workload Advisory Group report1 noted that ‘time associated 
with data collection and analysis… is most frequently cited as the most wasteful due 
to a lack of clarity amongst teachers as to its purpose’.  

Ofsted is committed to ensuring that our inspection work does not create 
unnecessary work for teachers, and as such we propose that inspectors will not use 
schools’ internal performance data for current pupils as evidence during an 
inspection. This is because:  

◼ internal data for current pupils has its limitations, and inspectors will not be 
able to assess whether the data is an accurate and valid representation of 
pupils’ learning of the curriculum  

◼ inspectors will gather direct evidence of the quality of education in schools 

◼ inspectors will have meaningful discussions with leaders about how they 
know that the curriculum is having an impact.  

Inspectors will, however, ask schools to explain why they have decided to collect 
whatever assessment information they collect, what they are drawing from this 
information and how that informs their curriculum and teaching. We believe that this 

                                        
1 ‘Making data work: report of the Teacher Workload Advisory Group’, Teacher Workload Advisory 
Group, 2018; www.gov.uk/government/publications/teacher-workload-advisory-group-report-and-

government-response. 

https://www.gov.uk/government/publications/teacher-workload-advisory-group-report-and-government-response
https://www.gov.uk/government/publications/teacher-workload-advisory-group-report-and-government-response
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will help to reduce unnecessary workload for teachers; we do not believe that it will 
have a negative effect on our ability to judge effectively the quality of education in a 
school.  

To what extent do you agree or disagree with our proposal not to look at 
non-statutory internal progress and attainment data and our reasons 
why? 

Strongly 
agree 
 

Agree 
 

Neither 
agree nor 
disagree 

Disagree 
 

Strongly 
disagree 
 

Don’t know 
 

      

 

Comments: If you disagree, please be specific about the types of data that 
you think inspectors should consider. 
 
We agree that it is valuable to encourage schools to think carefully about the types 
of data they collect, the validity of that data, and the purpose for which it will be 
used. It is helpful for Ofsted to signal that not all data is worthwhile, and to 
acknowledge the workload implications of its collection.  
 
Overall, however, we believe that it would be valuable to go further and distinguish 
between types of assessment and data collection that are likely to be worthwhile 
and others that are not. For example, we believe that it is likely to be valuable to 
collect some data about the introduction of new interventions and teaching 
approaches. This process can help schools make informed decisions about whether 
or not new approaches are promising, or are being implemented as intended. 
 
In addition, we believe that comparative data, for example based on “Families of 
Schools”, can support collaboration between schools by helping leaders identify 
schools in similar circumstances. 
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Please use this box to record any additional comments in relation to the 
detail set out in the draft school inspection handbook 
 
The decision to publish an overview of research alongside the draft framework is 
extremely positive. It has enabled a high-quality professional debate to take place 
about education and inspection, and strengthens an expectation that school and 
system leaders base their decisions on evidence. 
 
While the definition of learning as “an alteration in long-term memory” (p.44) has 
some utility, particularly in academic research, we think that in the context of the 
school inspection handbook it is unnecessarily narrow, and is likely to be 
misinterpreted by some schools, leading to poor practice. While no definition of 
learning is perfect, we think that adopting the same description used in the 
Department for Education’s Early Career Framework (“Learning involves a lasting 
change in pupils’ capabilities or understanding”) would be valuable. 
 
Overall, we think that it is valuable for schools to consider how curriculum planning 
teaching and assessment can be designed to help students to remember and apply 
key concepts, skills and ideas.  
 
However, we believe that the challenge of translating research findings related to 
memory to the classroom will not be trivial, and would encourage Ofsted to actively 
seek both to develop understanding about the most promising applications of 
cognitive science and to anticipate and challenge the most likely misconceptions. 
 
In key documents, including overviews of research, we would encourage Ofsted to 
consider setting minimum evidence standards for inclusion before particular 
approaches are highlighted. 
 
For example, while we believe there is some promising evidence related to 
interleaving, we believe that: a) more research is needed to understand whether 
interleaving can be successfully introduced in English schools to improve learning, 
and b) that without more fine-grained information there is a high chance that 
interleaving will be misunderstood and misapplied in English schools resulting in 
additional workload and poor practice. 
 
We believe that the recognition of the importance of implementation in the school 
inspection framework and related documents is very positive. 
 

 

Non-association independent schools  

All independent schools are inspected at the direction of the DfE, which is the 
registration authority for independent schools. In standard inspections of non-
association independent schools, Ofsted assesses compliance with the independent 
school standards (ISS) and makes graded judgements under the inspection 
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framework. This model will continue when the new education inspection framework 
is introduced in September 2019.  

Proposal 7  

Some non-association independent schools offer a specialist curriculum and Ofsted 
recognises their autonomy to do so. For example, some schools offer a specialist 
faith-based curriculum, while others offer a specialist education in the performing 
arts. Inspectors will assess a school’s entire provision, including any specialist 
provision offered, when assessing compliance with the ISS and when reaching 
judgements under the education inspection framework in the following judgement 
areas: overall effectiveness; behaviour and attitudes; personal development; and 
leadership and management.  

When reaching a judgement under the new quality of education judgement area, the 
non-specialist curriculum will normally be inspectors’ primary source of evidence. It 
is important that, where schools offer a specialist education, pupils also study a 
broad, rich curriculum alongside it. This is supported by Ofsted’s research, and is a 
requirement of the ISS.  

However, where a school chooses to deliver a substantial number of the required 
subject areas2 through the specialist curriculum (for example through faith-based 
content or other forms of immersive study), or where there is insufficient evidence 
from the non-specialist curriculum that the quality of education criteria are met, 
inspectors will consider evidence from the specialist curriculum in arriving at their 
judgement. 

To what extent do you agree or disagree with the proposal that inspectors 
should normally use the non-specialist curriculum as their primary source 
of evidence in assessing the extent to which the school meets the quality 
of education criteria?  

Strongly 
agree 
 

Agree 
 

Neither 
agree nor 
disagree 

Disagree 
 

Strongly 
disagree 
 

Don’t know 
 

      

 

Comments: 
The Education Endowment Foundation does not hold a position on this question. 

 
Proposal 8   

Currently, where the DfE commissions Ofsted to conduct additional inspections of 
independent schools, such as progress monitoring or emergency inspections, Ofsted 

                                        
2 The Education (Independent School Standards) Regulations 2014, paragraph 2(2)(a) 

http://www.legislation.gov.uk/uksi/2014/3283/schedule/made  

http://www.legislation.gov.uk/uksi/2014/3283/schedule/made
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checks whether the ISS are being met but does not make new graded judgements 
about the school. As a result, a school retains the judgements from its most recent 
full standard inspection, even where it has improved and is now meeting the 
standards, or has declined and is no longer meeting them. A new graded judgement 
is not provided until the school’s next standard inspection.  

We are aware that some schools may wish new inspection judgements to be made 
more quickly than they currently are, to reflect their improvement. We are also 
aware that when a good or outstanding school is no longer meeting the standards 
but retains its most recent standard inspection judgements, this can be misleading 
for parents and others. 

To provide parents, school leaders and the DfE with better information, we are 
proposing to recognise and acknowledge sooner where schools have improved or 
declined, for example by bringing forward a standard inspection.  

To what extent do you agree or disagree that where non-association 
independent schools have been found to improve or decline at an 
additional inspection, Ofsted should provide up-to-date judgements about 
the school’s current performance?  

Strongly 
agree 
 

Agree 
 

Neither 
agree nor 
disagree 

Disagree 
 

Strongly 
disagree 
 

Don’t know 
 

      

 

Comments: 
The Education Endowment Foundation does not hold a position on this question. 

 

Please use this box to record any additional comments in relation to the 
detail set out in the non-association independent schools draft inspection 
handbook. 

 

 

Further education and skills  

The further education and skills sector is broad and diverse, with providers that 
deliver a wide range of education and training provision in different settings. We 
have drafted the proposed education inspection framework and handbook to be 
adaptable for all the types of provider that we inspect.  

Under the common inspection framework, we currently inspect all publicly funded 
provision. We grade, and report specifically on, six different types of education and 
training provision: 
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◼ 16−19 study programmes 

◼ adult learning programmes 

◼ apprenticeships 

◼ traineeships 

◼ provision for learners with high needs 

◼ full-time provision for 14−16 year olds. 
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Proposal 9 

We believe that it would make our inspections and reports more coherent and 
inclusive if we were to reduce the types of provision that we grade and specifically 
report on as follows: 

Proposed education inspection 
framework types of provision 

Current types of provision 

Education programmes for young 
people 

16−19 study programmes, including: 

◼ academic, technical and vocational study 
programmes 

◼ study programmes for those with 
education, health and care plans, aged 16 
to 24 (and those with high needs) 

◼ 16−19 traineeships 
◼ full-time provision for 14−16 year olds. 

Apprenticeships Apprenticeships at levels 2 to 5, whether 
frameworks and standards, levy or non-levy 
funded. 

Adult learning programmes Adult learning programmes 

19−24 traineeships. 

 

We will cover education and training for people with SEND and/or high needs 
thoroughly and appropriately within the relevant type of provision rather than 
separately. We consider that this will ensure that they are fully and properly 
represented and not marginalised or isolated within the inspection and report. 

T-levels, a major reform of technical education at level 3, will be introduced from 
September 2020. That will take place after the beginning of this new framework. We 
intend to review how we should best integrate the coverage of T-levels into this 
framework closer to the time of their introduction and will consult further on this in 
due course.  

To what extent do you agree or disagree that the proposal to reduce the 
types of provision we grade and specifically report on will make our 
inspection reports more coherent and inclusive? 

Strongly 
agree 
 

Agree 
 

Neither 
agree nor 
disagree 

Disagree 
 

Strongly 
disagree 
 

Don’t know 
 

      

Comments: If you disagree, are there any specific areas you are 
concerned about? 
 
The Education Endowment Foundation does not hold a position on this question. 
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Proposal 10 

Under the current common inspection framework, Ofsted carries out short 
inspections of most good further education and skills providers. This happens within 
five years of the previous inspection. Some good providers instead receive a full 
inspection for reasons of risk. We intend to continue with short inspections for most 
good providers on the same basis. However, given greater focus on the quality of 
education in the education inspection framework 2019, we believe we need to 
change the way we carry out the short inspection of good providers in some 
respects. 

Under our current methodology, we undertake to confirm that a provider remains 
good by exploring a number of lines of enquiry that differ for each provider. As we 
are introducing a new inspection framework with a focus on the quality of education 
and the curriculum, we propose introducing an approach that focuses on the quality 
of education and training, safeguarding and effective management, and that this 
should be the same for all providers. We are continuing to pilot our proposed 
approach. The proposed areas we are piloting are: 

◼ Is the quality of education/training good? 

◼ Has the provider addressed the areas for improvement/next steps identified 
in the last inspection report well? 

◼ Are the provider’s safeguarding arrangements effective? 

◼ Are careers education and guidance of a good quality? 

◼ Has the provider managed and implemented changes to provision 
effectively since the last inspection? 

We will refine the above areas based on our pilot activity and from feedback 
following this consultation. In order to ensure that short inspections are planned 
effectively with providers, and to ensure coverage, we are proposing to increase the 
time the lead inspector, or in the case of larger providers, the lead inspector and 
another member of the inspection team, spend on site. We propose that the lead 
inspector, or in larger providers, two inspectors, arrive at the provider on the day 
following notification and complete the planning for the inspection on site with the 
provider (see paragraphs 126-133 of the draft further education and skills inspection 
handbook). They would then start inspection activity prior to the full inspection team 
arriving the following day. 

To what extent do you agree or disagree with the proposed model for 
short inspections? 

Strongly 
agree 
 

Agree 
 

Neither 
agree nor 
disagree 

Disagree 
 

Strongly 
disagree 
 

Don’t know 
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Comments: 
The Education Endowment Foundation does not hold a position on this question. 

 
Proposal 11 

We are proposing to extend the timescale within which we should inspect providers 
judged to require improvement from ‘normally 12 to 24 months’ after the last 
inspection to ‘normally 12 to 30 months’ after the last inspection. This will provide 
greater flexibility to give providers more of an opportunity to improve to good while 
still allowing some providers to be re-inspected earlier if they are ready for it. A 
provider that has been judged as requires improvement would continue to receive a 
monitoring visit between inspections. 

To what extent do you agree or disagree that the timescale within which 
providers that are judged to require improvement receive their next full 
inspection should be extended from ‘12 to 24 months’ to ‘12 to 30’ 
months’? 

Strongly 
agree 
 

Agree 
 

Neither 
agree nor 
disagree 

Disagree 
 

Strongly 
disagree 
 

Don’t know 
 

      

 

Comments: 
The Education Endowment Foundation does not hold a position on this question. 

 
Inspection of colleges at campus level 

Ofsted has, for some time, intended to introduce grading and reporting on individual 
colleges within college groups as part of the overall inspection of the college group, 
subject to receiving the funding to be able to do this.  

Since the disaggregated data that will make it possible to determine what provision 
is delivered by which college will not be fully available until 2021, it will not be 
possible to introduce that for the beginning of this framework. We will therefore 
consult further on this in due course. We will, in the meantime, look at ways in 
which we can better differentiate the relative performance of individual colleges 
within inspection reports of college groups. 
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Please use this box to record any additional comments in relation to the 
detail set out in the further education and skills draft inspection 
handbook. 

The further education and skills draft handbook helpfully highlights the importance 
of leaders supporting less experienced staff to develop their subject knowledge, 
pedagogical knowledge and pedagogical content knowledge. This could be further 
strengthened by explicit reference to on-going high-quality professional 
development, informed by evidence. 
 
The draft handbook discourages “excessive individualisation, differentiation or 
interventions that are almost impossible to deliver without lowering expectations of 
some learners and/or driving up teacher workload.” We believe that it is helpful to 
draw a distinction between differentiating by outcomes or task type and providing 
differentiated support, and supported by wider evidence related to individualised 
instruction. While providing more focused support to students who are not making 
progress is recommended – for example by providing targeted catch-up – creating 
individualised learning plans or a multitude of differentiated resources is not. 

 

 

 

 

 

 


