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Stand up if..



By the end of the morning you will understand:

• The range of EEF resources available to support school 

improvement.

• How the Guidance Reports are created and their value in 

improving teaching and learning

• The importance of the Implementation Guidance Report 

and how the accompanying tools including a logic model 

can be used by NLEs

• The opportunities to link with Research Schools to 

provide ongoing support and training



10.00 – 10.30 Welcome, objectives and processes for the day

10.30 – 11.15 Evidence and Implementation Matters - how EEF 

tools and resources can support the work of system 

leaders (Alex Quigley)

11.15 – 11.35 Refreshments

11.35 – 12.20 Putting Evidence to Work – bringing evidence to life, 

making it accessible, and translating it at local, 

regional and system level. 

(Amanda Bennett, NLE and Lesley Powell, NLE)

12.20 – 12.30 Reflection 

12.30 – 13.15 Lunch

13.15 – 14.50 Workshops 

14.55 – 15.30 Bringing it all together - facilitated discussion, 

feedback, questions and next steps 

(Representatives of Research Schools Network, 

Teaching School Council and EEF)



• Respecting the 

evidence  

• A willingness to learn 

from, on behalf of and 

alongside each other

• Listening, questioning 

and offering feedback

• Being our best selves

Processes and protocols

https://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=2ahUKEwixv4Gmg7_aAhVDkRQKHTK8DkAQjRx6BAgAEAU&url=https://www.global-english.com/news/tips-for-tefl-discussion-classes/&psig=AOvVaw2SFuH3-9Y-RmnL3PCnsB1H&ust=1523976027968102


What are the questions 

we need to consider?



What are the school 

improvement problems we are 

trying to solve?

1. Individual reflection

2. Sweep the table 

3. Agree any common themes

4. Record for sharing



18-19 Support offer to eligible schools: 
Recommended Actions Form

Part One (for completion by NLE)

School name: Click or tap here to enter text. URN: Click or tap here to enter text.

What level of support is being provided to the school? Please select one option.    

Tier 1: ☐ Tier 2: ☐

School improvement needs and recommended actions. Please complete the table(s) below.

Complete a table for each of the school’s improvement needs to be addressed. Each action should be listed on a separate row; only 
complete as many rows as needed. Copy and paste a blank version of the table if you wish to recommend actions for more than two 
improvement needs. 

Resource Management, Leadership, Governance, Behaviour, Workload, SEND, Curriculum or other…
‘If any curriculum activities are not using a national programme listed on gov.uk, the alternatives are well evidenced’

https://www.gov.uk/government/collections/school-improvement-support


Key DfE SI 
Documents 

2018/19



The Role of the EEF in 

Supporting School 

Improvement

Alex Quigley, Senior Associate



What we do… Evidence 

synthesis

Evidence 

Generation

Evidence 

Mobilisation



What we do…Trials
Trial Summary Who? Where?

Level 4 Group Triple 
P

Targeted intervention for parents with a child 
aged 3-4 who have concerns about their 
behaviour

Early Years centres
North West, North 
East, Yorkshire

PACT (Parents and 
Children Together)

An early language programme for parents to 
deliver to their child in the home

Early years centres
Lancashire, 
Greater Manc

Learning Language 
and Loving It

Trains Early Years practitioners to promote 
language and early literacy

School-
based nurseries

North West and
West Yorkshire

The REAL Programme

Works with children (aged 3) and parents to 
improve the home learning environment for 
literacy

School-

based nurseries

Manchester and
Huddersfield

Focus4TAPS
Supports teachers to improve their teaching 
and assessment of science

Primary
Birmingham, 
Swindon, Reading, 
Middlesex, Somerset

Primary Science 
Quality Mark

Self-evaluation of primary school science 
provision

Primary England

STARS: Incredible 
Years Teacher 

Classroom 
Management

Supports KS1 teachers to improve behaviour
in their classroom

Primary 
Cornwall, Bristol,
Liverpool, 
Southampton, Dorset



What we do…Trials

REACH 
Primary

A targeted TA led programme for struggling 
readers

Primary
Yorkshire and 
the North East

TipsbyText
9-month text curriculum to the parents of 
Reception children to improve reading

Primary
North East

Peer Assisted 
Learning

Paired reading intervention in Year 5 Primary 
Midlands and 
North East

Glasses for 
Classes

Aims to increase the number of children who 
obtain and consistently wear glasses

Primary Bradford

English 
Mastery

This two-year trial will measure the impact of 
delivering English Mastery to Year 7 and 8

Secondary England

Student 
grouping 

study

‘Naturalistic experiment’ to compare mixed ability 
and setting in maths

Secondary England

ASCENTS 121 
support for 

science

Trains STEM undergraduates to mentor Y11 pupils 
in GCSE science

Secondary 

Lincoln, 
Leeds, Liverpool, 
London, York

The 5 R’s
Aims to support students re-sitting their Maths
GCSEs

Post 16 settings England



What we do…



What we do…



What we do…



What we do…



How we do it …

mobilising metacognition



Critical engagement…

Use the evidence as a 
starting point for discussion.

Dig deeper into what the 
evidence actually says

Understand the ‘active 
ingredients’ of 
implementation



Challenges…

Schools are facing significant challenges:

• Getting value for money 
The schools funding climate will be tighter. 

• Continuing school improvement
School autonomy, and a school-led system, means an 

increasing expectation that individual schools will deliver for 

all their students – higher attainment, narrower gaps.





What problems 

are we solving 

as NLEs?







Supporting and implementing 

change



@EducEndowFoundn



• Treat implementation as a process not an event.

• Allow enough time, particularly in the preparation 

stage; prioritise appropriately.

• Do fewer things better – stop approaches that 

aren’t working.



What changes 

are we actually 

targeting when 

we focus on 

‘curriculum’?



@EducEndowFoundn



Big issues need shrinking





Carefully sequenced 
knowledge & skills in the 

subject disciplines

CPD for all staff on 
curriculum development & 

design

Revisiting/revising  
homework policy

Interventions for pupils 
with below age related 

reading

Explicit teaching for 
memory retention

Systematic vocabulary 
instruction



Develop pupil independence 
(metacognition & self-

regulation)

Monitoring and evaluation 
of teacher workload

Monitoring and 
development of parental 

engagement/support

Changing the whole school 
assessment policy to 

realign with curriculum





Curriculum development: what 

do we prioritise & why?

Systematic 
vocabulary 
instruction



Curriculum development: what 

do we prioritise & why?



Implementing evidence in 

practice

 Is there a clear, shared understanding 

of curriculum at your support school?  

 Is there clarity on specific aspects of 

how pedagogy and assessment relate 

to curriculum?

What aspects of curriculum and school 

improvement do we prioritise and why?

 How do we ensure teacher workload is 

not exacerbated by our curriculum 

development and practices?



Supporting your work…



Supporting your work…





Contact

@EducEndowFoundn

https://educationendowmentfoundation.org.uk

info@eefoundation.org.uk

mailto:info@eefoundation.org.uk


Refreshments



What has Research ever 

done for us?

The Greetland Academy’s 

road to Damascus



The Greetland Academy



Us, the context and the 

logic model
Us:

Amanda Bennett: CEO of the MAT, National Leader of 

Education, Teaching School Council representative for Lancashire 

& West Yorkshire

Jo Pearson: Head of Research School, TSA and SCITT

The Context:

Sponsored academy, low levels of attainment and lack of 

investment in quality teaching

The Logic Model:

How can we plan for reading to improve across the school?



Intervention Description

What were the challenges I 

saw as an NLE? 

• Leaders were unclear 

about the precise cause of 

under attainment in reading

• As a result leaders were 

unclear about how they 

wanted teaching and 

reading to change 

• They had no clear vision for 

what they wanted to 

happen and what this 

would look like

How did evidence support 

our choices? 
• The guidance reports for 

literacy (EYFS, KS1 and KS2) 

gave us an evidenced informed 

view of the best bets to solve 

our problem

• We explored current practice to 

see the gap between what was 

being done and what was most 

likely to improve outcomes 

• We identified 6 practices that 

we wanted to shift



Implementation activities

What were the challenges I 

saw as an NLE? 

• School leaders had 

underestimated the 

infrastructure needed to 

effect change across 

teaching

• Change was planned 

quickly and executed 

poorly

• They were trying to change 

too much in a short time

How did evidence support 

our planning? 
• We know changing behavior is 

hard and takes support, repetition 

and coaching

• We allied the professional 

learning programme to the 

National CPD standards

• We use the Deployment of TAs 

guidance to identify the support 

for our para-professional staff

• We distributed the responsibilities 

for change across a team 



Implementation Outcomes

What were the challenges I 

wanted to monitor as an 

NLE? 
• Staff needed to know new 

things; was this happening?

• Staff needed to implement 

different practices: was this 

happening?

• Pupils needed to get better 

outcomes: was this 

happening?

• The things we’ve put into 

place needed to be 

workable: are they? 

How are we monitoring our 

effectiveness 
• We built in from the start 

• We have two big areas;   

process (do they know more, are 

they doing things, how does 

everyone feel about it) and 

impact (can we see 

improvements in children's 

reading)

• Without the former the latter is 

unlikely to change

• We need to adjust the 

programme in response



Our tools 

The practitioner:

DfE documentation: 

• Workload Toolkit

• Financial

The Logic model planning

The National Standards 

for CPD

The evidential:
• The Guidance Reports for literacy 

(EYFS, KS1, KS2)

• The Implementation Guidance Report 

• The Effective Deployment of 

Teaching Assistants Guidance Report 

• Understanding and Teaching Reading 

Comprehension by Jane Oakhill

• Understanding Reading 

Comprehension by Wayne Tennent 

• Bringing  Words to Life: Robust 

Vocabulary Instruction by Isabel L. 

Beck and Margaret G. McKeow



Putting Evidence to Work

The North East Learning Trust: 

Retrieval Practice



North East Learning Trust

• Founded in 2015

• Founding school: The 

Academy at Shotton Hall 

(Outstanding 2010, 2013)

• 5 Secondary schools

• 3 Primary schools

• Teaching School 2012

• Shotton Hall SCITT: 

• (Outstanding 2015)

• Shotton Hall Research 

School (2017)



Introductions

Lesley Powell CBE 
• CEO, North East Learning Trust

• National Leader of Education

• Ofsted Inspector

• Member HTB North, National Secondary Heads Reference group, 

Recruitment and Retention Strategy Group.

Louise Quinn
• Director, Shotton Hall Research School

• Deputy Headteacher, North East Learning Trust

Jo Lamb
• Head of School, Bedlington Academy (North East Learning Trust)



Context

Context:
• Newly sponsored academy (2018)

• Ofsted ‘Inadequate’ (2015)

• Legacy of underperformance, particularly in core subjects

• Lack of focus on professional development and the quality of 

teaching

• Poor attendance 

• Issues with staff recruitment and retention

The Logic Model:
Introduction of structured retrieval practice to address weaknesses in 

teaching and students’ knowledge.



Priority: Retrieval Practice 

•Cite 'lack of resilience' and 'lack of 
revision' as key factors in 
underperformance.

•Lack of understanding of evidence 
in relation to memory and how we 
learn.

•Culture of teaching which favours 
skills over knowledge.

Teachers

•Lack secure core knowledge in 
many subject areas.

•Tendency towards passive 
behaviour in lessons and resistance 
towards high-challenge tasks.

•Limited vocabulary of Tier 2 and 
Tier 3 words, particularly for 
disadvantaged students.

Students
•Low attainment and progress at 
KS4.

•Disadvantaged students perform 
significantly less well than their 
peers.

•Disadvantaged high prior attaining 
students perform significantly less 
well than rest of cohort.

Attainment



Intervention Description

What were the challenges I 

saw as an NLE? 
• Teachers were unclear as to the 

cause of underachievement and 

tended to blame context. As a 

result, expectations were low.

• The had no clear or consistent 

understanding of what good or 

better teaching and learning 

‘looked like’. 

• There was no professional 

dialogue within the school or 

considerations of strategies that 

would assist students in their 

learning.

How did evidence support our 

choices? 
• Many studies e.g. Karpicke (2011) point to the potential 

impacts of retrieval practice over elaborate or repeated 

study. 

• Bjork (1994, 2011) concept of ‘desirable difficulties’ 

suggests that introducing difficulties into the learning 

process can improve long-term retention of the learned 

material.

• Range of studies, e.g. Willingham (1989) point to the 

necessity of developing a secure knowledge base 

(declarative knowledge) before the application can be 

successfully attempted. 

• Cognitive Load Theory (Sweller 1988) suggests that 

improving long-term memory will lead to improvements in 

working memory and the ability to tackle problems.

• In-house Randomised Controlled Trial (RCT) conducted 

October-December 2017; data indicated significant 

positive outcomes of retrieval practice on students’ ability 

to remember key vocabulary.



Prepare
• Agree active ingredients of retrieval practice.

• Pilot evaluation – RCT in retrieval (Autumn 

2017-18).

• CPD plan developed: aligned with other 

elements of school calendar (monitoring, 

assessment, performance management, 

department meetings).

• Programme resources developed (session 

outlines, slides and facilitator notes, pupil 

progress case study templates).

• Consult the evidence base.

• Research and training in adult facilitation 

techniques.

• Team of facilitators identified who could act 

as ‘agents of change’. Training and support 

provided. Co-facilitation as standard.



Implementation Activities

What were the challenges I 

saw as an NLE? 
• Teachers were inexperienced in 

the development and rapid roll out 

of whole school initiatives and their 

individual roles within that.

• They were unaccustomed to being 

held to account.

• They were unused to working as a 

team and lacked understanding of 

the impact of their joint actions on 

outcomes across the curriculum.

• The sheer volume of change 

taking place within the school and 

the prioritising of classroom 

practice.

How did evidence support 

our planning? 
• Used EEF Implementation 

Guidance report to structure our 

plans for implementation.

• Designed our CPD programme in 

accordance with the DfE’s National 

CPD standards

• Consulted other evidence in terms 

of best practice in CPD such as 

(e.g. Teacher Development Trust 

‘Developing Great Teaching’ 2015, 

Sutton Trust ‘What Makes Great 

Teaching?’ 2014)



Implementation Delivery

What were the challenges I 

wanted to monitor as an 

NLE? 
• Were staff being supported 

adequately so that they had the 

professional skills necessary to 

implement change quickly and 

consistently?

• Were students reporting that they 

could see a difference?

• Were we able to measure impact 

accurately?

• Was change being embedded for 

the longer term?

How are we monitoring our 

effectiveness? 
• Monitoring and evaluation 

milestones built in from the outset, 

with findings used to refine the 

process further. 

• Initial monitoring to support –

‘anything worth doing well is worth 

doing badly’.

• Subsequent monitoring to check 

fidelity.

• Decide at the outset where to be 

‘tight’ and where to be ‘loose’ –

aiming for faithful adoption but 

intelligent adaptation.



Deliver

• CPD programme delivered.

• Co-facilitation ensure faithful adoption of 

resources. 

• Regular support for facilitators (working 

lunches, email groups, shared resource 

folders).

• Gap tasks and check-ins ensure continuity 

of learning.

• Reinforcement of CPD through department 

sessions & staff briefings: faithful adoption 

and intelligent adaptation.

• Learning walks and lesson observations 

focus on implementation of retrieval practice 

and help find the ‘bright spots’.

• CPD adapted (core, department) as a result 

of monitoring and pupil progress data.

• Coaching support for staff and departments 

who are struggling.



• For more information, please see the 

EEF’s upcoming resources to support the 

implementation process, where we have 

been used as an example of best practice. 

• @Shottonresearch

• www.shottonhallresearchschool.co.uk



Workshops
13.15 – 14.00 & 14.05 – 14.55

Digging Deeper into the Evidence - an exploration 

of the evidence and resources on the following topics: 

Room

Metacognition and Self-Regulation 

. 

Working with Parents to Support Children’s Learning

Doing More with Less: Using Evidence to Tackle Workload





Questions, feedback and 

closing words




