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1. What does today’s education landscape look like 
from the view of schools?

2. What’s the impact of tightening school funding? 

3. How can teachers’ professional practice best be 
developed?

4. How do schools support their most disadvantaged 
students?

5. What are the areas we as funders should focus on?



What does today’s education 
landscape look like from the 

view of schools? 



Curriculum change
• New, more rigorous KS4 and 5 

qualifications
• Narrowing of options in some schools
• The bar has been raised: graded 9-1 with 

a 5 (B-/C+) being a good pass
• Linear assessment
• Uncertainty 



Performance measures
• Progress 8
• Ebacc

Workload
• Marking and feedback e.g. triple impact marking
• Data and reporting
• Class sizes
• Professional morale



Recruitment
• Noticeable decline in applications for posts
• ITT routes e.g. PGCE, Schools Direct, Teach 

First, Now Teach

Structure 
• School led system
• MATs and school improvement

Funding



• Majority of students rising to the challenge of new curriculum

• Literacy and numeracy expectations and standards

• Evidence use

• Pupil Premium

• Professional good will: sharing of practice e.g. visits, 
resources, social media

• Professional status: Chartered College of Teaching



What’s the impact of 
tightening school funding?



• Real terms cuts 
• Unfunded changes to pay and conditions: 1% pay 

rise, NI contributions, Apprenticeship Levy
• Rising student numbers
Implications
• Increasing class sizes
• Not replacing teachers e.g. second subjects
• Cutting back on support staff
• Cutting back on interventions
• The number of subjects offered
• Opportunities





The effects of high-quality teaching are 
especially significant for pupils from 
disadvantaged backgrounds: over a school 
year, these pupils gain 1.5 years’ worth of 
learning with very effective teachers, compared 
with 0.5 years with poorly performing teachers. 
In other words, for poor pupils the difference 
between a good teacher and a bad teacher 
is a whole year’s learning.

(Improving the impact of teachers on pupil achievement in the 
UK , Sutton Trust, 2011)



• Mental Health provision
– Scarcity of provision is increasing threshold 

required for young people to access support
Implications
• Mental health awareness
• Mental health training
• Funding provision e.g. school counsellor



How can teachers’ 
professional practice best be 

developed?



Standard for professional 
development

Professional development 
should:
• have a focus on 

improving and evaluating 
pupil outcomes

• be underpinned by 
robust evidence and 
expertise

• include collaboration
and expert challenge

• be sustained over time
• be prioritised by school 

leadership.



Evidence 
EEF
• Toolkit, Guidance Reports
Research Schools
• Training, communications
IEE
• Best Evidence in Brief, 

Evidence 4 Impact
researchED
• Conferences being 

teachers and researchers 
together



Coaching
While up-front training is 
important in developing a 
conceptual understanding of a 
new approach, crucially, 
training alone is unlikely to be 
sufficient to yield changes in 
practice. Often, it is only 
when follow-on support is 
added to training, in the 
form of expert coaching or 
mentoring, that teachers are 
able to apply their conceptual 
understanding to practical 
classroom behaviours.
(p.32)



The importance of organisational
context

Having a meaningful 
impact on teacher 
performance over time 
depends as much on 
the conditions in 
which development 
takes place as on the 
nature of the 
development itself. 
(p.32)



The importance of organisational
context

‘Workshops don’t 
develop people; 
organizations do’ 



The importance of organisational
context

This narrow focus 
on individuals 
discounts the 
importance of the 
role of the 
organizational 
context in shaping 
teachers’ career 
decisions and 
facilitating their 
success with 
students. 
(Kraft & Papay, 2014: 476) 



The importance of leadership

(Robinson, 2001)



Implications
• A priority for school leaders

• Design matters – student outcomes, time 
and timing, support

• Access to evidence and expertise

• Supported by the school culture



How do schools support their 
most disadvantaged students?



The pupil premium is additional funding for 
publicly funded schools in England to raise 
the attainment of disadvantaged pupils of all 
abilities and to close the gaps between them 
and their peers.

• Looked after children
• Those claiming FSM in the last 6 years
• Children of service families



• High quality teaching

• High aspirations for all



The effects of high-quality teaching are 
especially significant for pupils from 
disadvantaged backgrounds: over a school 
year, these pupils gain 1.5 years’ worth of 
learning with very effective teachers, compared 
with 0.5 years with poorly performing teachers. 
In other words, for poor pupils the difference 
between a good teacher and a bad teacher 
is a whole year’s learning.

(Improving the impact of teachers on pupil achievement in the 
UK , Sutton Trust, 2011)



• Attendance
• Family engagement
• Resources e.g. equipment, devices
• Academic interventions e.g. small group, 121, reading
• Participation in extra curricular opportunities
• Aspiration interventions e.g. The Brilliant Club
• Mentoring 
• Monitoring e.g. Pupil Premium Coordinator
• Evaluation

• Context and student specific – cohorts vary each 
year



Support

• EEF Toolkit e.g. feedback, metacognition, 
reading

• EEF Families of Schools Database



What are the areas we as 
funders should focus on?



• Recruitment

• The professional status of teachers

• Support for evidence use in schools

• Professional development opportunities


