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Beyond attainment

“When I use a word,” Humpty Dumpty said, in rather a scornful tone, “it 
means just what I choose it to mean – neither more nor less” (Lewis 

Carroll, Through the Looking Glass, 1872)



Beyond attainment

• Essential skills?
• Soft skills?
• Non-cognitive outcomes?
• Character?
• Social and emotional skills?
• Personal qualities?
• Wellbeing?
• Resilience?



Why bother?  The case for social and 
emotional skills
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Why bother? The case for social and 
emotional skills

• Increasingly referred to as ‘skills for life and work’
• Compared to cognitive ability, childhood social and emotional skills 

are:
1. More strongly associated with adult general mental wellbeing (e.g. life 

satisfaction, mental health)
2. Similarly associated with adult health and health-related outcomes 

(e.g. obesity, smoking)
3. Similarly associated with some labour market outcomes (e.g. 

employment status) (Goodman, Joshi, Nasim & Tyler, 2015)
• Three recent meta-analyses have shown that high quality universal 

social and emotional learning (SEL) interventions can lead to 
meaningful improvements in a range of outcomes, including 
academic attainment (Durlak et al, 2011; Sklad et al, 2012; 
Wigelsworth et al, 2016)

– A meta-analysis of follow-up effects showed that these improvements are 
maintained over time (Taylor et al, 2017)



Why bother? The case for social and 
emotional skills

Social and 
emotional skills

Academic 
attainment

Mental health 
difficulties

Panayiotou, Humphrey & Wigelsworth
(under review)



Why bother? The case for social and 
emotional skills

Social Skills Improvement System (SSIS; Gresham & 
Elliot, 2008)



Why bother?  The case for mental health and 
wellbeing

• Broad distinction between mental health difficulties and wellbeing (Patalay
and Fitzsimons, 2016)

– Two continua model: mental health as comprising two distinct dimensions, representing experience of symptoms of 
psychological distress and adaptive functioning respectively (Dowdy et al, 2014; Westerhof & Keyes, 2010)

• Up to 20% of children and young people affected worldwide (Belfer; 2008), 
50% of lifetime cases of mental ill health have their first onset by age 14 
(Kessler, 2005)

• Mental health difficulties are associated with reduced quality of life, lost 
economic productivity, and increased rates of health, education and social 
care utilization (Belfer, 2008)

• Mental health care costs us over £100 billion per year (Centre for Mental 
Health, 2010)

• By 2030, depression alone will yield the highest disease burden in high-
income countries, accounting for nearly 10% of disability-adjusted-life-years 
(Mathers & Loncar, 2006)

• Children’s mental health and their academic attainment are inter-related 
(Deighton et al, 2017; Panayiotou & Humphrey, 2017)



Why bother?  The case for mental health and 
wellbeing

Panayiotou & Humphrey (2017)



Why bother?  The case for mental health and 
wellbeing

Panayiotou & Humphrey (2017)



Why bother? The case for mental 
health

Revised Children’s Anxiety and Depression Scale 
(RCADS; Chorlpita et al, 2000)



Key issues in the selection, use and interpretation 
of measures

• What do you want to measure?
• What is the purpose of the intended measurement?

– Evaluation of intervention?
– To take a ‘snapshot’?
– Screening and identification?

• What are the properties of available measures?



Key issues in the selection, use and interpretation 
of measures

• Response bias
– Reference bias 
– Socially desirable responding
– Role faking
– Demand characteristics

• Typical versus maximal measures



Key issues in the selection, use and interpretation 
of measures

• Developmental age
• Choice of respondent

– Self-report
– Teacher informant report
– Parent informant report
– Peer informant report

• Paper versus online
– Not necessarily equivalent! (e.g. for mental health difficulties, Patalay et al, 2014)

• Changing order, wording, omitting/selecting items, response 
scale/format

• Interpretation
– Raw and standardised scores
– Practical significance
– Cohen’s U3 index
– Clinically significant change
– Reliable change



SPECTRUM

• Social, Psychological, ConcepTs of Self, and Resilience 
outcomes: Understanding and Measurement (funded by 
the EEF)

– Motivation, goal orientation and perseverance
– Emotional Intelligence
– Social and emotional competence
– Mental health and wellbeing
– Resilience and coping
– Perceptions of self
– Metacognition

• Process undertaken
1. Conceptual mapping
2. Systematic review
3. Creation of SPECTRUM database and associated guidance documents



Wellbeing Measurement Framework

• HeadStart project, funded by Big Lottery Fund
– Designed to measure mechanisms and outcomes of HeadStart, but applicable more widely
– Co-production process involving Big Lottery, research team, HeadStart partnership areas, 

Common Room (young research advisors), schools
– Ground rules (e.g. cost)

• Main version developed for secondary aged pupils (11-16)
– Primary school (aged 9-11) and college (aged 16-18) versions subsequently developed

• Outcomes assessed:
– Mental wellbeing (Short Warwick Edinburgh Mental Wellbeing Scale)
– Mental health difficulties (Strengths and Difficulties Questionnaire)
– Self-regulation (Trait Emotional Emotional Intelligence Questionnaire – Adolescent Short 

Form)
– Stress and coping (Perceived Stress Scale)
– Internal and external protective factors/developmental assets (Student Resilience Survey)
– …. plus a range of socio-demographic variables



Wellbeing Measurement Framework

• Completed via secure online survey
• Piloted in mainstream and non-

mainstream settings
– Standardised instructions, including clarification 

points and FAQs
– ‘Rollover’ function

• Mean completion time = 17 minutes
• c.31,000 responses from 115 schools 

(including mainstream secondary 
schools, PRUs and specialist schools) in 
main HeadStart baseline period (spring 
2017)

• Wider rollout of WMF to 100+ non-
HeadStart schools in 2018 onwards 
(funded by Big Lottery)



Wellbeing Measurement Framework

• WMF feedback
– Caveats
– Ofsted
– Summaries (RAG rating based on funnel plots) and subgroup analyses (‘is it the same for 

everybody?’)

• Future iterations to be presented dynamically via Tableau data dashboard 
(we hope!)



Some resources

• SPECTRUM database here
• Public Health England wellbeing toolkit here
• Wellbeing Measurement Framework here
• Systematic review of social and emotional skills measures here
• Guidance on issues in assessing social and emotional skills here
• Systematic review of mental health and wellbeing measures here
• Discussion of universal screening approaches here


